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ABSTRACT 

This content analysis schedule for the Bilingual 
Schools Prc?gram of the Los Angeles Unified School District presents 
information on the history, funding, and scope of the project in its 
second year. Included are sociolinguistic process variai)les such as 
the native and dominant languages of students and their interaction. 
Information is provided on staff selection and the linguistic • 
background of project teachers. . An assessment is made of t^e duration 
and extent of the bilingual component, and the methods of second 
language teaching in general. Included is an analysis of materials, 
student grouping, tutoring, curriculum patterns, and cognitive 
development. . The report also discusses self-esteem, learning 
strategies, the bicultural and community components, and means of - 
evaluation. Additional information is included on instructional 
materials, parent involvement, student tutors, and plans to develop 
the school as a community center. This schedule ^as not been 
verified. . (SK) 
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FOr. BILIIIGUAL EDUCATIOH P.:OG/iiuiS 



pane 1 

0.1 Project Ko, _ 



.Research Assistant 5- CVfc flkr^Sy p\ cV H eS5/MSS Date /g.- 7 1 
0 /ane of Project jQ.iiiy>^|J^^ 
0.3 Address of Project 



.05 



STATE 



1- Alas:ca 

2- Arizona 
(25Califomia 

4,-Colorado 

5- Connecticut 

6- Florida 

7- Guaii: 

8- Idaho 
9*-Illinois 
10-Indiana 



1 1 -Louisiana 21 -Oldahoroa 

1 2- lIaine 22-Oregon 

1 3- liassachusetts 23-Pennsylvania 
U-44ichigan 24--.,Jiode Island 

1 5- 4'Iontana 25-Te:sis 

16- New Hampshire 26-Utah 

17- Hew Jersey 27-Verinont 



13-New iiexico 

19- New York 

20- Ohio 



2fi-Uas:ungton 

29- Uis'3onsin 

30- Otl-er (specify) 



1.0 piiojECT HismiY, mmiuG and scope 

1.1 Year Project began under Title VII: 
see 97 - 1969 

Project - 1970") 



No. 



2.0 FUNDING (ilar!: all tliat apply) 

2.1 1-Any P.iIOl: funding of BILINGUAL progran, if Title 
VII continues or expands that program 

0- no prior funding zaentioned 

2»2 Year prior funding began 

2.3 Prior bilingixal program involved: 

1 - early childhood \P2?e - -'^ V 

2- eleiiientaiy stc&ienis (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.U Source of prior bilingual program funding; 

1 - local 4-universi ty 

2- state ' 5-federal (specify )_ 

3- f oundation 6-other (specif^O. _I [ \ SJZl^ 

2.5 1-COKCUEREKT funding of progr8i:(s), if cooaerat"' n*^ 

with Title VII progran 

0- no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 

1 - early childhood (P^e K •;■ IC) 

2- elementary students (grades 1-6) 

3- secondary students (grades 7-12) 
^.-teachers 

O-not specified 



0.5 



1.1 



2.1 



2.2 OA. 

2.3 



2.5 ._D.„ 



2.6 ,.r> ^. 



0,3^dress of Project 

0 

STATE 



.05 



1 - Alaska 

2- /u:izona 
(|5^1ifornia 

A^Colorado 

5- Coimecticut 

6- Florida 

8-Idaho 

9*-Illinois 

10-Indiaiia 



11 - Louisiana 

12- iIaine 



21- 0:dalao:ia 

22- Oregon 



1 3-i^ssachusetts 23-Pennsylvania 



Island 

25-Te::as 



14- liichigan 

15- ^Iontana 

16- New Kaiiipshire 26-Utah 

17- IIew Jersey 27-VeriUont 

18- ilew iiexico 

19- Nei; Yorlc 

20- Ohio 



2C-4feshingtoBr._ • 

29- ^/isconsin 

30- Other (specify) 



1.0 PllOJSCT HISTO.^J, FUNDING At^D SCOPS 
1.1 Year Project began under Title VII: 
see 1969 
Project fo? 1970 ^ 

No. - 

2.0 FUNDHJG (iiarli-all that apply) 

2.1 1-Any P.JO:': funding of BILINGUAL progran, if Title 

VII continues or expands tliat prograra 
O^no prior fui^ing mentioned 

2.2 Year prior funding began 



2^3 



Prior bilingual prograxa involved: 

1 - early childhood (p^© - 

2- elejiientaiy stiidents (grades 1-6) 

3- secondary students (grades 7-12) 
0-not specified 



2.4^ Source of prior bilingual program funding: 

1 - local 4-university ^ ...^ 

2- state 5-federal (specify) 

3- f oiandation 6-o ther . ( speci^j*- ) ^ ^ 

2.5 1-CONCUKREKT funding of progreid(s), if cooperating 

with Title VII prograi»i * 

0- no concurrent funding mentioned 

2.6 Concurrent program coop era tins with Title VII involved: 

1 - early childhood (p^® ^0 

2- elenentary students (grades 1-6) 

3- 5econdary students (grades 7-12) 
^.-teachers 

0- not specified 

2.7 Source of concurrent funding, if cooperating \/ith Title VII 
prograja: - 

1 - local 4-federal (specify ) , 

2- state 5-0 ther (specify) 

3- univer si ty* S- found : f. n\ ^* • oyt _ 

2.8 Total Title VII grant (first year o^ly) 

... .2.9 Total fluids for concurrent prograiiCs) coopeiatin" wit-'i 
- - - Title VII UlT'/c 73:- r) 



erJc 



3,0 1-If a UHIVX'^m is working vath the Title VII i^rograj-u, 

specifi' which: Offt^.td. iM£*M^ \0 .Ws^ CoUC*^ 



O-none 



0.5 



1.1 Jll 



2.1 



2.2 HA, 

2.3 ^J^.Qi. 



2.A -b-f\. 



2.5 O 



2.7 „.hii^ 

0 



2 <5 



3.0 



page 2 



1,0 SCOPE of PrXiJ3CT 

Nuabex's of schools involved in Title 711 px'o^^-raii. : 
. 1-one A-fotii' C--not specified 

2- two 5-f ive ^7 - "7 

3- three 6-other ' ' 

4.. 2 Total nmber of students in prograii A, First year 

n. Second year 
C. Third yeair 



A.I 



4-3 Grade level of students in prograu; number of classes per 
grade and total number of students tfy grouped grade levels 
Iby second year) 

Ntmber of 

Classes 

PS-PreSchool 

K-Kndptr iST. ^ o 

PSK total' ilcV students PS and K 9-grade y 

B . ^ TOTAL' students gr. 7-9 



Hunber of ^-3 PSK.443 

Grade Cla s s e s^ ^ ^ aIOTS 

7-grade 7 ^ ' ' ' [ [ ' ' 

S-^rade 8 C * 



1 -grade 1 

k. -grade 2 ^ ^ J 

3-grade 3 l*..']!!^ 

A-grade U 

5- gi'ade 5 ^ 

6- -grade 6 

A 107^ ..TOTAL stuii^ts gr. 1-6 



10- srade 10 

11- grade 11 

12- grade 12' 

C , TOTjIL' Vtiidents gr. 10-12 



UmU 1-All classes graded 

2- All classes ungraded 

3- Sone classes ungraded 

If ungraded, specify ages or grades grouped tOjgether: 

5.0 P.IOCESS VA::iA3LES - STUDENTS (Sociolinguistic) 

5*1 Students Doroinant and Wative language interaction ancl 

cultural affiliation (indicate niaaber of students in each 
category and specify cultural affiliation* in box) 
^ (Circle any infoniation which is iiif erred and irrite INF.) 



1. 



1. Total 

Non-English 
Mother Ton;;;ue 



2. Total 
English 

iiother-Tongue^.^ 



•I .il-E Dom - HHiT , 



v: 5iirJish_Dp£u 5.0 
II..2-Dom - KSfl' 



HE do-, 
i N-3'IT 



I Total i'lon-Iiiglish 
Dorainant; VPAAl. . 



11- E-Dom - HIT 

h5 



II Tote-l English 
Dordnant : .>5 P.M 



S don 
lia-iT 



iLiiT 



III 



II, 



ERIC 



r 

f K-S Dora JJ-a'iT 



ai]vlish DOTiinant 
E-Don" ' "'"K-ii'iT" 



grade and total nuiaber of students by grouped grade levels 

(by second year) h o U U 

Number of Wunber of PSK 7} T J 

Grade Classes, P^ade Classes_. A 10 7^ 

PS-PreSchool ^' 7-grade 7 .... B_ 

X-Kndp-tr iS". G-grade 8 C 

PSK TOm ncV students PS and K 9-grade v 

B „ TOTAL students gr. 7-9 



1 - grade 1 ...A7. 

2- grade a [0.1.^^ 

3'grade 3 . 

4.-grade 4- 

5- grade 5 - 

6- grade 6 

A {(P!3 . TOTAL stud^ts gr. 1-6 



10- S3:^ade 10 

11 - grade 11 



12-grade 12 



TOTAL' students gr. 10-12 



^•U VAll classes graded 

2- All classes unf/caded 

3- Sone classes uiigraded 

If imgraded^ specify ages or grades grouped together: 

5.0 P.IOGESS VA.:iii3LES - STUDEilTS (Sociolinguistic) 

5.1 Students Doroinant and Native language interaction and 

cultural affiliation (indicate niauber of students in each 
category and sf)ecify cultural affiliation in box) 
(Circle any inform tion which is inferi'ed and vrrite INF.) 



I. 



1. Total 

Non-English 
Mother Ton^nie 



2. Total 
English 
iiother-Tongue 



r 



»I . il-E Dom - NSn 



II.S-Dom - KBiT 



II2 E-Dom - 2IT 



hS 



I Total iIon-2nclish 
Dowinant: VPA.H. . 



II Total English 
Dorainant: 



HE do:.-. 



S den 



2iiT 



III 



II, 



Rq.. 

IQJH 35 % 



11= II, V II2 



Hon-English 
liother- Tongue 



English 
liother Tonmie 



jilpiv-iiyvlisl^ Pprainant 

[ N-S Doia N-Et>iT 

; S3Kiii^le: a native Spanish speaker 
v;ho uses Spanish in most contacts 
I thoiigh he laay ]aio\/ English 

I M-E Dom - aiT 

jacaHple: (rare) a na,tive Jnslisli 
j speahing Puerto .j.can child, 
: bcrn in Hew lor!: uho returns 
to Puerto .ico and becaiGS 
' Spanish doiiiine.nt 



ai^lish Dominant 



E-Doin 



Zbcaiuple* a native Spanish 
speaker uho uses Spanish only in 
fairJliar contacts, and Eiiglisli 
in all others ; school,^ yp?^)\* 

J!::aiiples: l)^ native E.spealcing 
acculturated Jiraerican who may 
or i^»y ^^'^ Inaow a second lang. 

2)a native S. speaking 
iJe^:ican--Ai.ierican child who lias a 
:dnuial receptive !mowledge of 
Spanish, but has a Latin culture 
affiliation 



5*2 Cultural or Etl;nic identification of target students in pro<^-raia 
Tor/ number and of each: ^ 



page 



Indigenous iimericans: 



ilunber 



A1 Kavajo Ai 
ii2 Cherokee A2 
A3 Other (specify) A3 
A TOTAL No. of /^uerican Indian A* " H 

Aaericans of other etlinic bac'rjroiuids: 



B1 I iexi can-American B1 

B2 Puerto-liican 32, 

B3 Cuban 33' 
34. Other Spanish- Aneri can 

(soecify) B4, 

B TOTAL No. of Spanish- 3 * 

spea::ing Asiiericans 



.0^ 



Per Gent of if inferred. 
Total Students check (s/) 



/J 
r* 



C Portuguese-Anerican C 

D Franco-American D 

Chinese-Anericaii F 

G ISskino G 

H llussian H 

J Other J 

I TOTAL number of H-SIT target 
students 



756 



5-3 Ethnic identity of English nothsr tongue students othe^^ than target 
population, if specified, bj^ number and per cent* 



Z1 



E2 



E2 



II TGT;iL number of 12 IT students 
other than target population 



hS 



5.4. students' native lar-gtiage or mother tongue if DIFFJLJiaiT 
fron their dondnant language, 

(specify) 

PP^inant language. Different llatiye Lanpjua^e llutiber 

2-Spanish * 1^ 



^l.. 

Per Cent 



ERIC 



5.5 Students' Dominant Language and Tirtent of Bilixi^alisi:: 



Dominant language 



of students in prograra Students 



Number 



English 
A iiaerican 



Number of iIonolingim3 llumber of students Bilingiial 



not 
speci 



j to ara^ extent 



i*o. f^j not I only listening spealting 

spec, compi^ehension ^ability 
^ Ho. 



% 'llo. 



31 iiexican-iimerican 
B2 Puerto-.lican 
B3 Cuban 

34 Other Spanish- Aneri can 

(soecify) 
B TOTAL No. of Spanish- 

spea!:ing Americans 



Bi..rV5. 

32 



34 



C' 
_ 1^ 



c 

D 
F 
G 
H 

T 



Portuguese-Zinerican 

Franco-Aiierican 

Chinese-ilnericaii 

Russian 
Other 



D 
F 
G 

K 



I TOTAL nuaber of N-SIT target 
students 



7)5 



P 



r 



.P 



5.3 Ethnic identity of li^igiish iio'thsr tongue students other than target 
popiilation, if specified, by number and per cent. 



22 



-1. 
Z2 



II TCT/iL number of 2IT students 
other than target population 



5.4. students* native language or mother tongue if DIFFSLJaiT ^ a 

from their daninant language. , J 

(specify) 

^a^xmit langcsige^ Different ila tiye Lanpjia^e iluuber Per Gent 

2-Spanish ^ .......... . ./^ 



5.5 Students' Itoinant Language and I&tent of Bilingualiai-; 



Dominant language 

of students in prograi.! 



lumber of i!onolingna3j ITumber of students Bilingual 



X4umber 



English 

A ilmerican 

Indian 
Ilavajo 



Cherokee 



ill 

, Keresan 

^* Otlier (spec.)''** 

2 tOm Spanish ^5 

C Portuguese 

D Pi*ench 

F y_ Chinese 

G Eskimo 

H -Russian 

J Other (spec*) 



Students 

not 
spec, 



i-O. 



Z5 



to any extent 



not . only listening spealring 



spec, coij^rehension ^ability 



No. 



No. 



5^ 



page 

5.6 .^cruitment of Students; 5.6 A 3 

0 - not specified 

1 - English Mother Tongue and Non English liother Tongue 

Students are z^eruired to iDarticipate in the bilingual progran 

2 • Only K-E2iT are rec^uii'ed to take progTar^. lilT^s participation 

is voluntarj'- 

i : l&SS gieiit?terW^o°iii ^o?l&¥of project (in^addition to 

5.7 Proportion of E /Oin pupils in project area: see Chart C 5^7 

n.s^not specified on the c:iart 



language L 



5.fi Cor/miunity Gliaracteristics (narl: ally that ap'^ly) 5.C CV_ 

(i if more than one category, indicate percent for each; ™ 

inner city-^^hetto, barrio 5^ 
major city ' ' ^ 

small city, tovm or suburb ' ^ % 

4 ^ rural, farm .1/ % 

5 other (specify) 

reservation j 

5.9 A. Socio-econotiic status of H-EMT participating students 5.9 A, 3>fe 9^ 

(indicate specific percent of lou SIS) • 
B. Average fajaily income, if mentioned B. 
n.s. .not specified 

5.10 Socio-econonomic -status of JlIT participating students 5.10 ^_J0.^. 
(indicate specific percent of low SSS on the blani:) 

n.a. - not applicable (no HIT) 
00 -not specified 



5.11 Proportion of laigrant students in project 
(Indicate specific percent) 
n*s. - not specified 



.11 My^ 



6.0 sociOLiiiGUiSTic surA'Hf V»v\V %^e^ (kxe(x\^ 0^^ec^^g:>o^cC^>rp^ A^^o/ y 2^ 



6,1 Project states that a sociolingtiistic siirvey; 

I for II for 

II-ZIIT £;roup '.I'Si gi^ovn 

1 vas Liade 

2 will be made 
0 not r-cntioned 



^.1 I 0-- 

II ..S - 



ERJC DCSIAIKS: 



6.2 If a sociolinguistic survey was or \.dll be made, 6.2 I 

mark all groigjs included: II 
I N-H'IT II lilT 

1 parents 

2 children 

3 teachers 

4. cor.Tnunity ^ 

5 others 

(specify) 

6.3 Langmge douinance of N-IIIT groups (checl: A paren\s, _ children, C_ teachers) 

\/ilL be determined by the e^rtent each language is used in different donains 
through various neans of cor.iaiunication# 

e.g. specify e::ctent descrrotively : never, sometimes, always 6.3 A )r\0( 

USE Nci:-a-iGLisH Lm . usu: laicusK " .YitK. 



5.0 Goiaraunity Characteristics (nar!: ally that a-:)oly) * 5,G 

("^ if more thar. one category, indicate percent for each; 

inner city-.^hetto ,barrio 

major city * ' \ ' [ % 

J ^ mall city, to\m or sviburb 

4 ^ yural , f ann 

5 ^ other (specify) 

reservation 

5.S A. Socio~econQr:Lic status of D-EIBP participating students "5.9 A. 
(indicate specific percent of low SIS) 
B, Average fanily income, if iiientioned 2. 
n.s. _not specified 

5.10 Socio-econonoBiic.sta.tus of HIT participating students 5.10 
(indicate specific percent of- low S2S on the blani:) 
n.a. - not applicable (no 3IT) 
00 -not specified 

5.11 Proportion of migrant students m project 5.11 
(indicate specific percent) 
n.s. - not specified 



r>5 



6.0 sociOLiiiGUisTiG su?.VEZ V^wV ^^e. ^terrV Qt>€C^^onciing, A^^o/ ^2^^ 



6.1 Project states that a sociolinguistic aurvey; 

I for II for 



6.1 I 
II 



1 was Bade 

2 v/ill be iiiade 
0 not mentioned 



il-IIiT jroup 



6.2 If a sociolinguistic survey vas or \/ill be raade, 
•nar:: all groups included: 

I II HIT 

1 parents 

2 children 

3 teachers 

4. coixiunity ' 

% others ^ 

(specify) " ^ 



o I 



II 



6.3 Language douinance of N-HIT gi'oups (checl: A parents, B children, C _ teachers) 

\ri.ll be determined by the ejrtent each language is used in different domins 
tlirough variovis neans of camiunication. 



e.g. specify extent descriptively: never, sonetiines, ali/ays 6.3 A 



USE HCn-a-IGLISH LAIiG. 



US3 I2IGLIS1I 



DCilAIHS: 

1 iIo:.ie 

2 Chtirch 

3 School 

4 l.'ork 

5 Socializing 
S lleighborhood 

7 f ilr.i-TV-radiP 

8 iiagazines newfe 

9 Otliers 

(specify) 



LISmillG SP2UUgKG.;iUJ)ING 



......... 



tOS AKGELES IWIFIED SCHOOL DISTRIC": 
KBASU&EMEirr AKD IVALUATIOM BIAMCH 

BILIllGUAL-BICUinmAL PROGRAM (TITLE VIX) 
PABCrr QUf STICKOUIBX 



OMr P»r«it: — ^- 

llt «• pUM*d th*t your child «n. opportunity to p*rtlclp*t« In "J^*^" 
■Jcil?u?il progr«. «• wlih to knoi, ho., you fl .bout the progrw. 
Hi^y^licll^your .n.w.r. to th. <pf.tlon, Ulon. You D«.d not .Ign your nmm 
OB thU qu«»tlotiii«lr«. 

Pi««M h.ve your child r.tum thl. for* to tho t««ch.r .oon » po«.lbU. ThiOc 



To* Ho 



Tou. 

1. Do you* think that your child laprovied hl« Engllth 
this y«ar? 

2. Do you think that your child Isqtroved bit Spanish 
thU, year? „ , 

3. Do you convorao with yon child In Entll«b «t hoiM? 

4. Do you convaraa with your child In Spanish at how? Yas 1»> 

Y«s ■© 

Yas *> 



5, Did you recalva InfonMtlon about tha blllntual- 
blcultural classa.i7 

6, Doaa tha achool aufflclantly Infona you about Its 
bllln^al-bleultnral activities? 

7, Do you feel fraa to contact tha school whan you or 
your child hava ta'Sngllsh or Spanlah language problem? 

0. Did you vlalt any of tha blllnfual-blcultural claasas Yas 
thla yaar? 

« 

f. Would you Ilk* to hava your child anrollad In thla 
cypa of clnss next year? 

10. Do you thick that bhls claas haa helped laprova 
your child's achool work? 

If you hava «y coaiMnta you wlah to aaka, plaaaa write the. below: 



Yes *» 
Ko 



Yes «o 

Yes Mo 



703A 



6.A If not included in survey, hov; was student's language donr.aance" 6.A "l 
determined? i II * II 

1 - inferred by use of surnaiae 

2- established by formal testing of stv.dents ^'71. 
Q^^ssessed by infoiToal means (specify how) 



ii-nol; nei}ti^^ ho\r lanstia^jc do:iiiianc3 was ""^ J * 4 

6.5 Sodidlinguigtig Survey incli^t^^c,; (check all that apply) 6. 

An analysis to deterraine^f ^ interlanguage exists 
in the coimnunity, je.g.^ a mixture of two languages 
which serves as a single system of conmunication'^for 
a group of people). 
1-yes 

0- no 

'•:cioli:-.^v.ictic jn^rvoy includes itci.c covering,: 

6.6 lJ-.aiT parents' attitudes toward maintenance of child's 6.6 H ^ 
N-aff in particular domains of use or complete shift ' 

to English 

1- yes 
O^-no 

6.7 S'iT parents • attitudes tomrd their children's learning • 6 7 V\Oi 

of the N-2IT language 

1-yes 

0- no 

6.8 Children's own attitudes regarding ^che second langua/^e 6.8 Y\(k 
they are learning and the speakers of that language ^ **^' 

1- yes 

0- no 

6.9 If not included in survey how. were parental and/or 6.9 I^S 
community attitudes toward ,K-2iiT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or \;ill be assessed by method other tlmn 
sociolinsuistlc survey (specif^r how) _ 

6.10 1-After sociolinguistic survey is made^ how do's it influence 6.10 JTI 0^ 

program? (specL^y) (e.g. transfer or mintonance instxoictional 
progi'am3) | 
0-nbt mentioned 

7.0 STAFF SELECTIOH 

7.1 Linguistic background of project teachers, by n^x.iber in each cateroiT; 
Undicate non-English language in each bo::) 

•'••'^-^xP^"! '^o^i^ce not specified ' (if any infomation js not 

'...-•^Mother tongue not specified specified, cross out tliat 

J-s^. specified whether Monolingual or bilingual headin- and corjplete the 

rest of the ciiart) 



wniCii serves as £ smgxe sysx^Cia qi cor^iuniLCaLirn lor 

a group of people). 

1-yes 

0- no 

j^ciclii:;v.ictic r>vrvo;" includes itci.c covering: 

6.6" il-EIIT parents' attitudes toward raaintenance of child's ^.S^JH^?^^^ 
K-El'IT in particular domains of use or complete shift 
to English 

1- yes 
0-no 

6.7 SIT parents' attitudes to\^rard their children's learning 6.7_ . ^ 
of the N-EtIT language 

1 -yes 

0- no 

6.8 Children's own attitudes regarding the second language 6.G H A 

they are learning and the speaiiers of that language 

1- yes 

0- .no 

6.9 If not included in survey how were parental and/or 
community attitudes toward N-EilT maintenance 
deteimined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or v/ill be assessed by method other tlaan 
sociolinguistic survey (specify how)_^_ ^ ^^..^ 



6.10 l-ATter sociolinguistic survej'^ is made^ hc7 es it influence 6.10 ITI ^ 

program? (specify) (e.g. transfer or ':iai i- .lance ins time tional 
programs) ^ 
0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by niL^ber in each category: 
(indicate non-English langoiage in each bo::) 



"^ t -. Langnaage dominance not rpecified 

Mother tongue not specified 
Z.^„ not specified whether monolingual or bilingual 



(if any 'nformation is not 
specified, cross out tliat 
heading and complete the 
rest of the chart) 



I U E Dom.' 
NEMT 

II E Dom 
'EMP 
E Dom' 



II 



Ikemt 



ArJlpnolinjifual. BrBilingi ial 

11;^^^ 

Nr^__ _.;N= _ _ _ 

lit 



A Total Number 
llonolingvial 



B Total -Number 
Bilingual 

rv3 




A J3lS 
B rs% 
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of Teachers 

N .AH.. . 
ar^u^K gil.naoLaUeiculWrc^^ IVAvisory Boar* ptlrenVs K^l 



7,2 Linguistic background of r>ro.iect aides or ^araprcfossn-onals. bv nunbert 
(indicate non-English language in each box) _ 

T ^Language dominance not specified (If any information is not 

" 'M other tongue not specified specified, cross out that 

t' Not specified whether monolingual or bilingual heading and complete the 



A Honolingual B Bilingual 



I ' om 



rest of the chart) 

7.2 ^ " No. % 

I A . 

I B tAO 

II A 



II E Dom ' II B 

EMT ' ,• . II-i-^^ 

; ! 1 HE 

II E Dom , 'A 

1 N-EIiT : B 

! ' N 



N Total Number 

A Total Number B Total Number of aides or 

Monolinsual Bilingual parap^ofessionals 



7.3 Language (s) used by bilingiial nrogran toa cAOiis.s ^p' ^ 7.3 

(llark all that apply) 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
domir^ant language, whether that is their native or second language. 

EMingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant langtiage 
1-0-not specified 

2- Bilingual teachers teach in both their native and second langxiage, 
regardless of which is their dominant language. 

0-language(s)uBed by teachers not specified 

n5 



7.4- Language (s) used by bilingual^ rro-rcj i -idos or para^Di ^orGss.ic;iaJ,.s; 7.4 
(iiarlc all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether cr not it is their native langmge. 
I'ilingurl r.ldos who instruct in oiily one Icnc* teach in their native lang. : 
lb-only if native Itingucfjo is ..Ico thuir dcriinant iMisUv-ge 
1c-v.Vv.r. if nr.tivo language is not tlioir dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual pro ::idos not Giiccified 

I 7.5 Cultural affiliation of teachers, aides, prefect director and evaluators by 

t Q number and percent (Ilark all that apply) Specify cultural affiliation. 

A. Teachers No* % B. Aides No. % C. Pro j. , Director D. Evaluatcr(s)No. % 



ERIC 



II E Dom ' II 3 

an ••• . Ill" 

ii'e 



II E Don j 

^ N-srr : . 3 



1 A 

3 
N 



N Total Number 
A Total Number B Total Number of aides or 

Monolingual Bilingual paraprofessionals 



Co I A n o 1^ 

7,3 Language(s) used by bilingual r^rogran tca cAoysj t '•^ S= 

(Ilark all that apply) 

1 - Bilingual teachers teach in only one leng\iage 

la-Bilingual teachers \/ho teach in only one language teach in their 
dotnlnqnt language, whether that is their native or second, language. 

Bilingual teachers who teach in only one language teach in their 

native lang\iage: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their doninant language 
1^0-not specified 

2- Bilingual teachers teach in both theii* native and second language, 
regardless of which is their dorainant language • 

0- language(s)u8ed by teachers not specified 

7.4, Language(s) used by bllingual_no "r:ui L.i dQs or paraiDror cgsi.av^J.s/ 7*4 )0m — 

(liark all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruot In or5ly one langx:iage teach in 

their dominant language, whether or not it is their native lan^ge* 
t\ilinguca aides who instruct in only one Ijjic* tccxh in their native lang*: 
lb-only if native lunsuago is «lco thoir dcriinant l..:if^v.r:;e 
1 c-wV. r: if iir.tivo language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, ^ 
regardless of which is their doninant language. 

O-language(s) used by bilingual jvc yc^i j.f.cl-G viot G'occified 

7.5 Cultural affiliation of teachers, aides, nroiact director and evalu ators by 
nunber and percent (llark all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 

hS M:A *12r !5f^ n3 n S 



O-not specified 



'7.6 Selcc Uon^f^H^^ tead^-§?A £r5?l lP9.^2'^^I^}?l'^2-^y 
6^0 1 specifTed 

Ita.iber of K-IilT prograra teachers fron local connunity 

and % ^of total M-EtIT teachers* 



pare ^ 7 
7.6 IJo. ^ ^ 
Ji5 Jl3 



7.7 Number and Prpporti^n^pf^ 

cul^^^ IHilt At^AfL^i?.?, 

indicate specific percent on the blan!:, or 

if specified descriptively, 

A = teachers glsoL 
B = aides 3^^g^ 

4- ulOst 

5- Hore than half 
0-not specified 



c' 



7.7 lo. 



7.S' 



Teacher QufilijD^catipns - Training and e:5)Griencc prior tp project ® 

Tiiidi cate nuSbeV o^^^ teachers with each qualification, 7.o_^ . ^ 

if given) 

n#s. -qualifications not spcified 
0-previous covirses not specified 

I. teacher must ^aeet a specified level of langmge proficiency on a 
standardized proficiency test of the non-English language thorough 

which (s)h3 will instruct 
Z. teacher must meet a specified level of communicatiTO competence m 
* the non-English language detenained by a structur-ec: inter/ie;/f luency 

3. previous teaching through N-HtiT (in country where .it is a native^ Jgive- 

language, in Peace Corps) ^ co:i- 

4.. ^previous teaching in local are^live in tho corutuiity petcnce 
5/*'^ courses in K-EJIT language staracture and usag9^ linguistics or FL trainin 
6..r]IpoiMrses in K-E literature' or. litei-acj^ in Spajiigh 

7« g ust be bilin^iial . 

"H^ny previous education xhrough Jj-SiT/content of coui*S3s learned throtigh 

9/ ^^J~courses in teacliing SSL/audio lingual approach il-i^ia 

10*". courses in methods of teaching N-SIT language/lanniage develop:.ient 

II. ' courses in methods of teaching content (e.g. mathjin W-3iT 

12. certification in ESL/or e^^jerience teaching;; ZSL 

13»]IIl^certification in teaching W-SIT 

cross cultural courses ^ 
15/^11' courses ^^^^ cultural heritage, values, deep culture of H-iUlT or 
l6/*"_3"ther qualifications, specify travel 



ERIC 



8.0 STAFF DE^/SLOEiEKT 



8.1 A ^ 

B s^' h ' i;-T 



0-No staff training mentioned 

8'.1 l^^. P3;ioXect^ is_ofX^^ A. For 3. For Pcra- 

^'!^^j9Tyi3?^2y9S933%PT^P. i-AJtK§. f^P}'}S>¥%T^^^?''f?§'.?^l^S?9\^^^ prpfos_sJ,onals 
(max'k all that apply) 



n.s. -Training indicated, but nature not specified 

1-English as their second language , . . 

^^The teaching of English as a second language ^^^^ 

as theii^ second language^ ^ ^ ^ ^ _ 

^^The teaching of X as a second language ., 

5-iiethods of teaching other acada-aic subjects 

^Jiiethods of teaching other academic subjects 

_ ,i n X language 



5-nore than half 
0-not specified 



7.8 Teacher Qualifications - Training and e:q)oriencc priori to ::)rojGct ^ • 

TindVcate n^beVof teachers with each qualification, r) ^ — 

if given) 

n.s.-cualifi cations not spcified 

O-orevious courses not specified 
1 teacher mst meet a specified level of language proficiency on a 
••^•sSSd?ze^ proficieW test of the non-English language tln^ough 
\Aich (s)he v/ill instruct 
?. teacher must meet a specified level of coEnaunicative competence m 
' •■•■•••the non-Snglish language determined by a structured xntervie;/nue^^^^^ 
3.„. -.previous teaching through F-3IT (in country- where it is a native^-ia^-^e 
langiiage, in Peace Corps) con- 
previous teaching in local are^live in the catiirait:- i^etence 

5. courses in N-HIT language structure and us3.g^ linguistics or ?L trainin 

6. ' "[^"courses in M-f) literatvx^' or literacy in Spaiiigli 

8* 'any^previour^'edSation xhi'ough I>!-2iT/co:itent of cou:;'S3S learned^tlrroush 

9!' • courses in teaching 2SL/aucUo lingual approach u-u.i 
10" " courses in methods of teaching N-SliT language/lan^imge developraent 
11*. .'"courses in methods of teaching content (e.g. math) in W-Ii2iT 

12. " "certification in ESL/or r^cperience teachinjy ^SL 

13. * [^'certification in teachinr, W-SIT 

U. cross cultural courses h t;^ 

15." •"courses in the cultural heritage, values, deep culture of B-^^ o. 
16*.' other qualifications, specify travel 



f> J STAFF DEVELOHiSWT SEE %ZRo)L ^Jcl^sl, k 



A ^1 ^ 



c 



0-No staff training nentioned 
8.1 The_ project^ is_^^^ A. For 3. For Para- 

(roark all that apply) 

n.s. -Training indicated, but nature not specified , 

1- Snglish as their second language 

^^The teaching of English as a second language .Js fL . 

3-X as their second langxiage _ . ^ . . . . . 

^^The teaching of X as a second language .^<!L-.. 

54iethods of teaching other acadeiiic subjects . ^ . ' . 

^^iiethods of teaching other academic subjects 

^^n X language _ A ^/l... 

C.P S'cat ed ^o al s of teacher traiuinc; a^-e ; 8.2 l l ij 7. /O Students 

^ V ■ .1 if.EM II EMC 

^pUndersbandin^f of socio -cultural values . and pract3ces 61 . y ' , 

2- Cross-cult\^ral trainiiis * 

^:;Sensitivity to ethnocentricisia and liiar::uistic snobber^^ 

jOixrareness o:* the social-eiuDtional development ol )f 

([B^'^ratei^ies for accoraodatine the dili'erent lecrninc 

^"^^st^les of 

6 -Strategies for cognitive clevelopraent of 

(fystrategies for reinforcinij. the self-esteen 01" )( )^ 

8-Methods of cross-cultural teaching or teaching the 

bicultural component 

^J^oxmulation of pupil performance objectives 

'^MMethods of evaluation of pupil performance objectives Jt X 

List specific courses if given (or Xerox and attach) 



3>0 Coinponcnt; | Staff Development ^ Jfor Teaching Staff 
A/ Performance Objective ; 

9(XL* of the teachers and aides will achieve a significant learning 
gain as shown by pre-post testing. 



7cu 



B • First year activities: Convers>rt?ional Spanis t 

In the four public project schools the entirn staff 'as given 



the opportunity to participate in daily conversation* i Spanish 
Instruction. The daily lessons were 15 miiiutes long anJ were 
conducted by the Second Language teachers and coordinator • 
Lesson content was basic communication skills such as greetings, 
simple directions^ and questions* 

In addition, two classes are meeting once a week for two hours 
to provide more advanced instruct ici in Spanish. Instructors are 
District Adult Education Teachers. 

Self Concept and Culture and Heritage Under st and ^.ng the Mexican^American Child : 

A. A. four hour Saturday meeting for all prplect rchool personnel and 
community Vas held to gain insight of the Mexican-American child 
and the community. The inservice was conducted by two college 
ptofessors from the Mexican -American Studies Department, San F . mdo 
Valley State College. 
Mexican-American Studies 

A^ T!wo semester unit course in Mexican-American studies was provided by 
Professor Luis Hernandez from San Fernando Valley State College. 



ERJC 



vv nTrv r.T.OPMENT FOrT ROJECT STAFF. '1^ 
XHe project dire'ctcr. evaluator. curriculum supervisor and MUnsua. coorai««»r 
p^^icipated in all phases of staff develop^nt. In addition t„e project 
.taff attended conferences, visited Bilingual Pro3,cts. and Bilin^al classrcc«. 

Cibrdinators received on-going instruction fro. f,e evaluator on the testing 

procedures and techni<f.es and on the use of eval.«lon instruments, 

r,. curriculum supervisor instructed the coordinators on the i^lec..tatic-. A* 

instructional program . . 

c„...<;... and "'eetin. perf orn.anc e_objectiyes 

1, Evaluation Plans: 

rnNVF.RSATIOy ^T. gPANTSH CLASSES; 

Evaluation in form of periodic teacher-conducted quizes, written and 

oral . 

iiMnF.RSTAKDlNG TH'^ MTYTrAK-AT-tERICAN CHILD: 

The Instructor required a mid-term and final course examinaticn. 
In addition each participant received an evaluation instrument to 
determine if the course content was covered. 

MOMTHT.Y INSERVICE 

Participants were provided with evaluation instruments at the and 

of each staff development meeting. 

• ... tivr.nm lAKGU ^^-'^ tfacher INSERVICE 

second Language teachers met for 2 hours weekly with the curriculum 
coordinator.. They shared techniques and developed weekly lesser. pUcs. 

2. Results: 



SUCCESSES ; 

7011 of project personnel are communicating with parents in Spanish. It 
appears that a greater percentage of instruction is conducted concurrently 
in English and Spanish* 

It appears that suggestions, and techniques discussed and demonstrated in 
Staff Development are being implemented. 

As a result of staff development many of teachers and aides are able to 
implement a program of instruction that allows *.00% of the students to 
progress in the content areas whether they are monolingual speakers o£ 
Spanish or English. 

80% of children in the program demonstrate a willingness to speak Spanish 
in classroom as well as in the playground. 

25% of teachers are implementing the Magic Circle from the Human Develop- 
ment Program on a regular basis. 

100% of teachers have requested extension of the weekly conversational 
classes as well as the Mexican-American studies course* 

100% of project personnel attend staff development meetings* Teachers frcr 
Title I and Title III schools have requested and been invited to participacs 

in Title VII Staff Development, as well as Zone B personnel. 

J? 

. Evaluation of the Staff Development program by teachers indicate that 90% 
of teachers and aides made a 73 % learning gain as a result of inservice 
participation* 
FAILURES. 

Summer Inservice was not provided due to late staffing. 



First Meeting: Pre-Schooi*^rientation 

J 

Topic: Orientation to Bilingual Education 
Speaker: Mrs* Dolores Earles 
Activities ^ 

« 

« 

. Background information on program 

• Program Objectives 

• Suggested scheduling 

• Overview of Instructional Program 

• Distribution of selected background materials 

Second Meeting: Human Development Workshop 
Topic: Self Concept 
Speaker: Dr. Palomares' staff 
Activities: Demonstrations and seminars 

Distribution of theory and year's lesson outlines plus 

individual student profiles. 

Third Meeting: Language Arts 

Topic: Reading readiness and decoding 

Speaker: Curriculum supervisor and Zone B Consultants, 

Activities: 

• Background. information on concurrent teaching 

• Readiness skills 

• Decoding in English and Spanish 

• Demonstrations in Reading and Math (Using the classroom aide) 

• Distribution of Curriculum objectives for Reading, and Math Terminology List. 



Fourth Meeting: Language "Arts , ^■ 

Topic: Reading and Language Enrichment Activities 
Speaker: Pat-Boerger, Reading Task Force Consultant 
Activities:^ 

. Classroom visitations 

. Discussion period 

< Games workshop 

. Decoding skills prepared 

. Distribution of staff prepared Initial Reading sl:ilU for the leaching 
of Spanish and a compilation of singing games 

t 

Fifth Meeting: Language Arts 

Topic: Unguage Enrichment Activities (poetry, stor.es, songs) 
Speaker: Uura Olsher, Language Consultant, UCLA, Marymount etc. 
Activities: 

. Classroom visitations 
. . Discussion period 
. Music workshop 
• Creative Dramatics 

. Distribution of Songs in Spanish plus packet of language enr'ichment ' 
materials for use with flannel board. 
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8.3 Methods of Teacher Training ; (Mark all that apply) 8.3 / ff^ 
^^courses 

2- experiential, teaching supervised by naster teacher 

3- workshops where teachers offer suggestions to each other 

4- use of video-tapes of teachers for feedbacl: on hou they are doing 

5|^cTOSs-cultural sensitivity training, t-groups ^ . t 4- 

(^interaction analysis (e.g. Flanders system): r»-IOW>flUreS UumauO tVev/eloj^rneAt 
7-other (specify) 0^oc\odiC(\ 

\ r L 

8.4 Project pro vides released tine, to, teachers and paraproffesion- 8.4. ! . t P 

als. for j oint les.s on planni nrt* 1-yes 0- not mentioned • 

8.5 jProjept pro vides for paraprofessionals to receive courge ^cr edijb 8.5 Q 
toward eventu al certification ; 1-yes 0-not mentioned 

Hov;? fspecify) ^ 

8.6 Paraprofessi onal ^s role ; 8.6 ^1 ^ 



tteaching whole class] • ^oniut#L Vl01^ U^lfk +ta 

^teaching snal± groupss 

ttutoring individually US€.d w XM^p*n"r 

)clerical biUKQCCO.V 



5-contributing to biJXiltural component 

^how ? 

/^liaison i/itii parents 

8.7 Traipipg foy pro; iect teachers, an d_ i>ar_amiof ^ggj^fla 8.7 A . ^5 

^mark all that apply) A for teachers B for aides B iri^ 

0- not specified 

1 - University facully _J 

2- *project*s lias tor Teachers 

3- project^s teachers 

4- other (specil^)^ 



0.8 Number a nd Proport ion of personnel giving tea cher training \ itio 8.8 



1 - bilingual 

2- bi cultural 

3- N-Eiffi (specify background) 




irS.IO Srtent of training; 8.10i.^j^-§. 
^ ' 3 (indicate no. of hom's) a ' kr* V\*^ 

Al-appro::imately equivalent to a 5 i/eeld.y ^> -l ^ -- 



college course 6 nonthly 

2- nore than one co\irse 7 .^^^^ bi-nonthly 

3- less tlian one course 

4- other (specify) ^ 



7. 



nc. 



* 8.11 K^berjan^^ 8.11 Jf*| IfiD 

. — ^^y, specified descriptively, indicate: 
0-not specified 6-most 
1 -lOOjS 7-nany 
O 2-4aore than 75^ 8-few 

lERJC 3-50-74^ 9-other (specify) , . * 



als for j oint less on planni n.^; 1-yes 0- not :.;entioned 

S.5 Project pro vides for uarapro f essionals to re ce ive _c o\ irse credit 8.5 ,0 * 
tp^mrd even tual certification ; 1-yes 0-not mentioned 
Ho\/?"rs?eclfy) 



8.6 Paraorof ess ip nal V s role ; 
^teaching whole class ( • 



8.6 



tutoring individually^ UkSt.^ ^ i?U^pi&r"r +^Ci.cKetr UjViO 
clerical bi\%KaU^aV 
5-contributing to bi jultural component O 
ho\7 ? ^ 1 



6/liaison \/ith parents 

8.7 Trainingr for pro,1ect teachers an d parapr_ofe gBlon a]Ls is, gj.ven by; 8.7 A H5 
(mark all that apply) A for teachers B for aides B in^ 

0- not specified ^ . 

1 - University facility ^ 

2- project*s llastox- Teachers 

3- projcct's teachers ^ 

A-other (specify) . . 

emphasis Oh lnyo\vii%^ proY£«io^>o.l eif^erVa a.i>4 Co*N*u*\H^r>*So. % 

0.8 Number and P roport ion of personnel gi ving t eacher training wh o 8.8 ^ ^J^S ^ 
are ; ^ ' 

1 - bilingual 3..^jr^ «— 

2- bicultural 

- 3-N-SliT (specify baclcground) 

• 8.9 Training is provided; pr^^5€.rf\C9. 4rain«rva ^•'^ 8.9 

"Qduring a summer session c^rr^ie^ OU.^ w^^^* 

^during the academic year XrJ^^Si\t4^ prooravn pUvintA 

5-other (specify) jw^mtner'T*- ^ ^ , ' 



8.10 £b:te _nt of tx^ainin;;; 

A 1-.appro:dLmately equivalent to 
ooliego course 

2- more than one course 

3- less tlian one covirse 
A-other (specify) ^ ^ 



B (indicate no. of hours) 

5 weeiay 

6 ^^^/^^ monthly 

— 7 bi-monthly 



8.10 ^^JlS 



6 yi/ Krs. If\*^ 



8.11 Kyorher Md^Prp^ort^^ of teachers c^ttendi ng; t 3: ainin g; 

or: if specified descriptively, indicate; 

6- most 

7- mar^ 

8- few 

9- other (specify) 



no. 



% 



O*not specified 

1- 100^ 

2- 4aore than 15% 

3- 50-74^ 
A-25-505'5 
5-1-24Ji 



9.0 TSi'iGiERS^ ATTITUDES 

9.1 Teachers ^attit ud es are assessed; (Marie all that apply) 

0- not mentioned 

1- to N-aiT langmge or dialect 

2- to N-JMT students - expectations of achieveiiient 

3- to N-aiT culture 

4,-prior to participation in bilingual ;jroject 

5- after project training 

6- after participation for a period of tii^xe in project 

7- thro\igh a questionnaire . . \ . • 

8- other (specify) ^ 



9-1 .^.O.^ 



O {j-oxner ^speciiy; . CNf\ 



pace 9 



10.0 STAFF PATTSIIS 



S.taff pattems; (nar:: all tliat apply)lQ.2 Staff: 



0-not specified 
[^tean teaching 
^cluster teaching 
(5^shared resource teacher 

4--other (specify) 



10.3 /^j^ge^ m.ib_er. of pupils per clr>.ss ; 
0-not specified '^'^ 



10.1 
10.2 



Q)-bilingual teacher 
2-.ESL teacher 
(5-bilingual coordinator 
^aides or paraprofessionals 

5- consultant psychotherapist 
or guidance counselor 

6- '0ther ( specify 



it' 



^0./^. jSjjreragg^mber, _of aides.. or p ay apyof essipriaXs per, clasj^.: 
O-ndt specified 



10.5 ^y.exs.se.JM^.QZ.s£..M:::I2jX.J2r. 



jor. para- 



10.3 
lO.ii 
10.5 



0-not specif led ^up^or^ CHT rxorx-biliv^Qu^l fe2ck4i-rs 

).6 ^^Aaj^aide jto PTO havingaost difficulty in learning; 10.6 



l^individiiaily 
(^in siaall groins 
0-not specified 



10.6 Special aide^ jto^pupi^^ haviiig. post dif f i^cul ty, in leaj:mng 
is^^ven: , 

by: 3*teacher 

^.-special remedial teacher 

5- paraprofessional 

6- parent tutor , 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTx^UCTIOm CaiPONEHT - DUljlTIOII .uID SIiaiT OF BILINGUi\L COJIPOilENT 



II 
iS coil 



11.1 Duration of Bilingual, Education (policy) I 

N-ag. language will be ga^teijied iji^^ograni ix)tl 
(mrk all that apply) * ^ mm 

0- not specified hou long 

1- as the alternative language of learning 

for as long as desired 

2- r%s the medim of instruction for special 
subject :.iatter (e.g. cultural heritage) 

3- only for the length of time necessai^'' for 
the acquisition of sufficient English to 
permit learning of acad©:iic content at an 
acceptable level in English 



11-2 HpXJa^^^ars dpe^^^^ for instruction 



£ DOi: 

mm 



11.1 1 bjt 

III 
11.2 h3 



O-not raentioned 

if for a particular nu-aber of yearS^i 



1 2 3 4 5 6 7 G 



10 



12 



(if specified in terns of a condition, please state it - 
e.g. "if a child begins learning in il-aiT and English in Pre-K^ 
N-aPT instruction should continue through high-school^') 



0-not specified 



10.4. Average nvgiber of aides pr^pajaprofegpipna^^ per^ class.: 
0-not specified 

10.5 Avexag,e,A\^lbjgx..eilJl^^ hi lingual Piflfiff Xi:ii: paxa- 



10.^ .J. 



10.5 



1 



0-not specified wxcii^^y ^0 ^up^orf 6h r rxorx - i*^p.4x«^| f€^<.U«'«"S . 



is^^ven: 

bys 3-teacher 

/4.-special remedial teacher 

5- paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



l^individually 
(^in SiSiall groitps 
0-not specified 



11.0 INST\;UCTIOIIi\L COIIPONEKT - DUlalTIOII .UID SITSiJT OF BILINGUiU COJIPGNMT 



11.1 Duration of Bilingual Education (policy) I II 

lU^f£^ language will, be maintained in^prp^rans Mil lil COh 
(mark all that apply") IIEMT El'JT 

0- not i^^.icified ho\; long 

1- as the alternative language of learning 

for as long^as desired 

2- as the aediuii of instruction for special 

subject flatter (e.g. cultural heritage) 

3- only for the length of tine necessarj' for 

the acquisition of sufficient English to 

periiiit learning of acadeoic content at an 
acceptable level in English 



11.2 Kpw^ aany^yea dpes^ ^J-^PlPPAAl^^M P2Ai0£\l .CP?, Jj^sjtoictipn^^ 
fpil iVJ?iX.£?-'il^^^ through. 11-3 ffi lan^ua^e^ tp^ PPPjyja^^^ 



III 

J DOil 

mir 



11.1 I 1)3 , 

III 

11.2 h3 



O-not uientioned 

if for a particular nurjber of years j 

1 2 3 4 5 6 7 8 9 10 n 12 13 



(if specified in terras of a condition, please state it - 
e.g. "if a child begins learning in II-aiT and English in Pre-Kj 
N-aiT instruction should continue "through high-school") 



Duration of Bilingual Education (in practice) (llark all tlrnt apply) 



11.3 J ./.^_ 



11 '3 Second lan;^age.. lejarn inH is introduceg in which grade: 
codeT*C=:'N.A. "(if no*'aiT) 

■ 13= 14? IIl.7<U 

for each grou^ II. A. Pre-K K 1 2 3 4- 5 6" 7 8 9 10 11 12 
I il-a UOI-i * X. 

iiEDou y ■ 

III ' DGlvi/HETZr "/ ^ — — ■ • 
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Proeran at the indicatM £i'Me level:. IrneicA^^^^ 

Q .^^.j. ^^^^^^ . U Voc. 

code: (if no aiT).cpccif ied .1-3 4-6 7-9 10-12 13-c611ogo training 

I iX)M ... 

II i-ry/. - ST ..... „. 

III :3.-DOii/m21T„ ..... ... — • •-- 

code: 13=College or University (Other professional training) 11. A I .... 
U=-Federal, State, or Private Vocational Jot training II ,Q 

:• » 

11.5 Second language X^axplnE. J^^XsK^opinarit s tudent.s. ij. 11.5 lo. 
projected tlvrou^h ^rade : ^^-^ 

00 if 0 not grades 
code: no HiT specified 1 2 3 A 5 .6 7 8 9 .10 11 12 

111 N-SfT/E Dom ^'1 ^T. - — — 

11.6 Leaminp in _^eir native language for. Ilon;:::3i£l.i sh. dominant 11.6 hrS- 
students is.. W'qjected tti^Pi'^-SrasLe! 

0=noV specTf ied/Grade 123A 5 67 89 10 1112 

11.7 Tlie amount of instructional time in and thi'ough their native language 
per day for H-Hn students who are N-E dorainant Is: 

code: O=not specified EFiaath s = science ss = social studies 

Tl 7 11.8 11.9 
iiin. per day Total Mn. per Subjects taught % of tme per day , of 
of instiTiction day of any in native lang. instructich 
^ihrsiigiUl=SQL ^-JjisimctiarL , ^^ougiLi^rMH 



0^ 

2 

^"i 5."", 

— •• 6 

i\ • 7 



2! 

3'.-- 
4- ... 



7... 



9. 



9 



lOi t H 

11 ..... .... ,. . r^. .:. . 

12 

11.10 Tlie amount of instructional tine in and tlirough their native language 
I I for II-2IT students who are English dominant is: 

code: 0 = nor specified II. A. = not applicable, no N-EiiT, E don students 

11 10 11.11 11*12 

Vln. per day Total liin. per Subjects taught % of time per day of 

of instruction day of any in native lang. instruction . 

1 \ Wr. J... j$.Sr.^. ...... rM;.C.,.M- .....ii..... ..a-a-VV... 

; 2 ' ' r ..... - i -2. 

>^ 3 ■■■■\^ ■■ ■ 

LDfei^ 5 t 4 .4^ ''''16 ' ' ' ' 



11*5 SspppA language, leaimi^^ fpi\ ^^IsKJ^P'f^^^. AWjeAts is. 
i P.^lojpcteA thrpugh ^rade : 

I bo if cTnot grades 
code; no SiT specified 123456789101112 

II SIT „ _ ^ _ . 

III N-Hfl/i: Dora.,., ... ... 

11.6 Le arnix i g^ i n their natiyp. language, f or^ Npn-I^glish 4oRi?^t ^ 11.6 . 
studepts is projected tiirou^h ^ade: 
&=noV7?eVifre^d/Grade 5**" 6 7 C 9 10 11 12 



11.7 Tlie aaoxmt of instructional time in and thi^ough their native language 
per iay for M-SIT students \/ho are N-E dorainant is: 

code: Op=not specified nPuath s = science ss = social studies 



11.8 

Subjects taught 
in native lang. 



n.7 

iiin. per day Total llin. per 

of instruction day of any 

^ ,thriffifijui=aff iiisJtj^ip tim.^ 

Pre ^ 

1 j.TTij. hrx 3->rA 7*?iVA,X.A»>C/.„ . .J. 

■.■3: 

5. 

■7 
'8 



11.9 

^ of time per day of 
ln3tiaictic& ' " " 



2I 

3' 

4 

5 



„. through, M-arr ■ ■ 

?re £ 



-•-)--- 



7; 



C 



•9 



10- 10 

11 :;, 

12 ■ ■ ' IS 

11.10 Tlie amount of instructional tiae in and through their native language 
^ I ^|for N-S!T students who are English doi-iinant is; 

code: 0 = not specified K.A. = not applicable, no H-EiiT, E dom students 



ProK 

1 
2 

3 

^ 

6 
7 
8 
9 
10 
11 
12 



11.10 

Ilin. per day Total Iiin. per 

of instruction day of any 

.tltTDiielx Il-aiT. ;,jj35j;.mciiiPA ^ * • a 

LAitoiiCLJf- J.Sr. >3L.SrJ ^&ss,tO?.k/!i«, C 

1... " \ K»- i5 ^'^^ . - 



11.11 

Subjects taught 
in native lang. 



•[ 

' • • I 



........ 

...... 4 — 



11.12 

% of time per day of 
instruction 
. tlu-o.ugh II-aiT 

jftwr K .■A?.*A---.-* 



!.1.. 
; 2 

i 

!,7. 
; 8 



.9. 



10 

'. 11 

i.12. 



pace 11 ^ 

11.13 1-Prpgran is one-\/ay - only non-English liothex** Tongue 11.13 ..Jh^ 

students Tincluding N-SIT-Snglish dominant) . 2n^l: sh 
ilother tongue students do not receive instruction in 
a second language 

0-nt) English ilother tongue students 

2-2 v/ay - ELxT: learn the second language 

11.14 The aiaount of instructional tme in and through tlieir second language 
for pupils who are native speal:ers of English is: 

code: 0 = not specified N.A, = not applicable, no English ilT students 



k 
5 
6 
7 
8 
9 



11. U 

ilin. per day 
of instruction 
tlirougli N-EiiT . 



Total min. per 
day of any 
instruction^^. 



11.15 

Subjects taught 
in second lang. 



-I •• 



10 
11 



:. .l*-/^, 



I - 



$J0 p/o 



11 



.r:::::::::::.:-;:r 

,17 IlMed_o,r sjiparaj^^ laii£ua£.e usa^e by. .tea che r jJtid/or aide 
in tiiVVlassVooii "(mk; all that apply) 



11.16 

fj of tine per day 
of instruction 
throvifji N-^^T.. . 
.?W K ,.,.J.3. .0/6. 

:t : 

c 

'11. 

■ 12 



11.17 



i,7 



0- not specified 

1 - languages are never xai::ed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the. second lang\ifige is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively \dthin a class period; 
pupils. are allowed to use either native or second language. 

i^-the teacher uses only one language; however, the aide or para- 
professional uses another during the saiie class period; students 
rmy use either. ^ 
5-the teacher reinforces any conversation initiated by the child 

throoigh the use of whichever language tlie child lias used at the time, 
y6-constant switching from one language to another by teacher during 
lesson. 

^7-the teacher uses English and the paraprofessional then translates 
the sane material for 11-3 iT pupils. 
8-other (suinnarize) i // 



12.0 ilETHODS OF SECOND LAIIGUAGE TEACHING 




(ilar!: all that apply; soae projects nay use a combination 
of methods) 

\n-Audio-: 



12.0 




-lingiial habit skills or beliavioral approach. Siaphasis 



1 

2 

:> 

U 

5 

6 

7 

8 

9 

10 

11 

12 



iJ.n. per day 
of instruction 
tlirough N~aiT 



Total Eiin, per 
day of ary 
J.n.stniction 



Subjects taught 
in second lang. 



\i.i^^.t,h 



of tine per day 
of instruction 
throufji N-aiT 

r 



•i- 



;8 

. .9.. 

. 10 
11 
.12 



U 

11,17 Ifeed^ or. separajip, laiiguag.©. ^^age, by_ teacher .and/or aide- 
in tlie classroon (narl: all that apply) 



11.17 



O~not specified 

1 - languages are never nirced by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language* 

t , 4.- the teacher uses only one language; however, the aide or para- 
professional uses another during the saiie class period: students 
nay use either. 

5-the teacher reinforces arqr conversation initiated by the child 

throiigh the use of whichever langxiage the child lias used at the time. 
i/6-constant sidtching fron one language to another by teacher during 
lesson. * 

^7-the teacher uses English and the pai^aprofessional then translates 
the saiie material for II-5IIT pupils. 
8-other (suraroarize) 

lk«-. ^e^tKer Ui\\\ wlsc Enci- +5pcLH»^fiiryNUj\f^t^e©u.5ly 

12*0 xIETHODS OF SECOND LAIIGUAGE TSACHDIG pltP ^ 



(iiarl: all that apply; some projects nay use a combination 
of methods) 



12.C 



1- Audip-liiigi^ habit skills or beliavioral approa-^.h. Snpl^asis 
on coM.itinication. Includes contrastive analysis of sounds 
(units) in both languages by teacher and students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structxiral drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples. 

2- Transfpjn:mt^^ .^PP.i\op£h 

Acquiring an tmderstanding of the stinxctural patterns or 
gramuatical rules of a language. 
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See i^/^Dt II <^^) 
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PART 11 I 
ppgcffKTATION A PLAN 



II au 



• i 

1.0 component: Instruction ; 

1.1 5istH£tisrL^^-^=st^^ 

* o 1971 80% of the students will achieve 
By June 1971, BO/. language as measured 

. «vnis in dominant and second languag 
performance objective skills in a 

by or^l proficiency checklist. 

B. F|TsLJXe«_activitie^ project, 

..t, rhe language development objectives of ou p j 

to accordance with the langu g ^ ^^^^^ 

i-o rlassroom work in the languajs 
very high priority was given to class vocabulary 

tarea This included a variety oral language sti=«lati 
ment area, xn ^ „f 

. and a general classroom climate m wn 
development, and a gene activities 

^ laneuaee wa. actively encouraged. These 
Ideas and use of language w . although marked differences 

carried out in both English and Spanish, althoug 
were carriea ouw 

.U..aX .n,e„c.on co„««e. »se..a^ .He .o.ac. 

ao^nance preference in En.UsH ana Spanish «a, evaluated 
Unguage dominance ^^^.^^ 
.e .aasrco. eeacHe. .He second 
• .«e. THis evaluation Helped « sHape individuali 

. te for cHildren Having different language abxlities. 
..propria e for c ^^^^ 

■ Tint: 11. - - -"'^ r'' 

■ . • ilgl tH. f.r.t .ar. « Have .trengtHened tHe a^ount and ,ual t, 

. .Uingual language instruction in .n, of.tHe 
• current activities in recruit.nt of additional Hilingual teacHer. 



ERIC 



1.0 Component: Instruction . 

1.1 Tnc^rt.gtton Tanpuaee Arts 
A. Perforroan ce objective; 

„ ^ne 1971. 807. of the students will achieve 80. of the oral language 
performance objective sUlls In dominant and second language as ^asured 
by or^l proficiency checklist. 
5 TT^rst year actlvltles t' 
' ^ accordance with the language develop^nt objectives of our project, 
very high priority was given to classroo. wor. In the language develop- 

area. T^is Included a variety oral language stimulation, vocabulary 
,evelop»nt. and a general classroo. cll^te In which the exchange of 
. «eas and use of language was actlvelyencouraged. These activities 

«re carried out In both English and Spanish.' although :sar,ced differences 

.he amount of Spanish language Instruction were noted. This was due 
eo variations In the capability of the staff to offer the Utnds of 
bilingual instruction considered essential for the project. 
I^^age dominance or preference in English and Spanish was evaluated 
.he classroo. teacher, the second language teacher, and the education 
• .iae This evaluation helped to shape individualised language experiences 
appropriate for children having different language abilities. Some 
children have strong expectations that Spanish Is not appropriate for 
. u,e m schools; this has been recognised as an important barrier to over- 
^ 1„ facilitating the use of both Spanish and English in the project. 
! • ihroughout the first year, we have strengthened the amount and quality 
of bilingual language Instruction In many of the project classrooms; 
' our current activities In recruitment of additional bilingual teachers 
will permit major extension ot-thls essential part of the project. 
Where teachers were not able to conduct a bilingual,program. we pro- 
vided elements of i biUAgual program through a second language teacher 
, ^ a Sp.nlsh-sp=ak.ng Education Aide.. The language skills with which 
«. «re most concerned are listed on pages 21-23 and pages 26-29 of 
the original proposil. See. V^rpi^ \ \ cL 



Component; Instruct ij^- Reading (3 

i • 

A. Performance objective : 

! 

1007. of learners in the program will achieve a minimum of 6 steps in - 

» 

the Language Arts program as measured by criterion referenced test, 
the Articulated Development Reading Test. ^ * 

B# First year activities ; 

Children were primarily taught to read in their dominant language. The 
Sullivan Programmed Reading Series was to be used by the English dominant 
children. The Laidlow Basal Readers (Spanish) were to be used by the 
Spanish Dominant children. 

English dominant children were to use the Reading Program already in use 
at their school. These programs were the State Basal Reading Program; the 
i SWRL Reading Program; the Macmillan Reading Program; and the Open Court 

Reading Program. 

* 

• Spanish dominant children were to bf taught to read in Spanish by the 
phonetic method. 

The Spanish Reading Program used project developed materials as well &s a 

wide selection of Spanish basal and library books. These materials became 

i 

available at mid-year. i 
' Reading readiness procedures were carried out in both English and Spanish. 

C. Successes and Failures in Meeting Performance Objectives 
1. Evaluation plan: 

Students at the Reading readiness level as i?l as those at the decoding 
level were pre and post-tested with the Ape 11 Test. 

I 

Spanish dominant children were pre-tested with the Spanish language 
IIER^C version of the Boehm Test in January, 1971. 



Q i o 

j • • . Aii children made a gain of at least 6 stepi as measured by teacher- 

^. . made tests in Spanish and English. The reading portion of Apell Test 
^ indicated a gain of m in the English Reading program for all children. 

2. Results: Successes and Failures . 
a; Successes (English Reading Program) 

1) Each of the English Reading Programs itnplemented produced gains 
which met or exceeded the performance objectives in all except 
very rare cases. (Supporting data from formal testing will be 

• provided when available.) 

2) Education aides made possible small group instruction. 

3) Inservice was provided to familiarize teachers with materials 

and to assist them In making effective use of new materials. 

A) Second language and concurrent Spanish and English instruction 
allowed Spanish dominant children to progress at a faster rate. 



(Spanish Reading Program)' 

1) Spanish-speaking children with literacy skills were able to 
* continue progress in reading. 

2) some children both English and Spanish dominant were able to 
break the code in Spanish. i 

. Failures (Spanish Reading Program) 

1) Due to late staffing and the limited number of bilingual 
teachers many children did not receive Spanish Reading 
Instruction until late in the first semester. 

2) Spanish readers and other instructional materials began arriving 
late in the semester and are still being received. 
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KINDERGARTEN 
INSTRUCTIONAL PROGRAM 



Dominant Language • Language Arts 
A» Listening 

/liistening Activities for the Dominant Language \ 
/ will be taught simultaneously in English and \ 
Spanish so that at no time will anj;^ child 
not be able to actively and successfully parti* 
\ cipate in the development of the listening / 
Vakills listed below. / 
*v 

1« Differentiate likenesses and differences 
in sounds 

1. Distinguish between sound characteriatlcs 

3« Imitate souuls and patterns 

k. Repeat variations in pitch, stress , and 
Juncture 

5« Identify words that rhyme 

6« Recall specific details 

7« Establish, sequence of events 

8« Follow directions 

9« Interpret and relate experiences 

10« Compare similar and diverse situations 

11* Define cause and effect 

12* Predict outcomes 

13« Relate spoken words to meaning 

14* Appreciate and enjoy Uterature and poetry 



speaking 

/IFo assure that all children are able to verbal ise^. 
the concepts being developed through the Kinder- \ 
garten Language Arts Program instruction ^ill be - 
given in both languages o The children will be ^ 
encouraged to respond in their dooinant language • 
As children listen to concepts being learned and 
discussed in both languages , they will be hearing 

\the second language in a relevant ^ meaningful / 
situation* / 

1* Identify and label concepts 

2« Give directJU:cas 

3« Ask and answer questions 

4* Discuss and relate experiences relevant to: 

- child's oim person 

- child's home and family 

- child's school situation 

• child's community and environment 

- needs and emotions 

5« Interpret and verbalize number concepts 
6» Interpret pictures 

- to find main Idea 

- to Identify details 

- to solve problems 

7» Establish sequence of events 

8» Compare similar and diverse situations 

9. Categorise 

10» Classify 

II. Formulate hypothesis 

12 « Make Inferences 

13* Predict outcomes 

14* Define cause and effect 

1S« Express Space/Time Relationships 

- 16« Express Measurement Concepts 



Dramatise 



Speaking (continued) 

18* Relate vords to meaning 

. Descriptive vords In terms of size, shape » 

color ^ texture 9 etc*«*« 
» Synonyms 
* Antonyms 

V9. Repeating oral selections with proper stress » 
pitchy and Juncture 

C. Reading (For Spanish Speakers) 

The follovlng reading skills will be developed In 
Spanish for Spanlsh-speaklng children 

1. Knowledge of left to right and top to bottom 
at it relates to the reading act 

1. Develop skills In auditory discrimination by: 

• Identifying laumber of vords In sentences 

- Identifying dumber of syllables In vords 

- Identifying accents In vords 

- Orally Identifying vovel and consonant sounds 
In their Initial, final, and medial positions 

3» Develop phonetic skills In decoding by: 

- Visually Identifying the printed symbols 
for the Vowels and consonants 

- Identifying vowels and consonants In vords 

• Recognizing that consonants and vowels 
form syllables 

• Recognizing that syllables form vords 

4* Apply phonetic skills In decoding to: 

• reading own name 

m reading classmates naanes 

«. reading selected vords and short phrases 

• reading labels of thlnga around the room 

• recognizing vords In games 

• reading names of veek, month, numbers 

• reading bulletin board labels 

• reading experience charts 

• reading own dictated stories 

• reading printed directions 

• reading In basal readers 

• reading easy library books 



// 



The First Grade Program 
Tnstructional Program 

A. Instruction 

The First Grade program will be developed identically to 
the Kindergarten program in respect to areas of major 
emphasis* 

Oral Language Skills will be developed and emphasized 
th^uehout the day in the first grade through the reading 
program and the content areas. In addition, a variety 
of language experiences will be provided to build verbal 
proficiency in both English and Spanish. 

Reading inutructlon will be in the child's dominant 
language. 

Content in Mathematics , Social Studies. Science. Health, etc. 
will be given in the child's dominant language. 

B, Skill Development 

The skills identified for mastery in the dominant language 
and second language in the kindergarten program will be 
the same for grade one. The difference will be in the 
degree of mastery the child will already have in both 
languages and the degree of mastery expected for these 
children. 

Because children in the first grade will be going into 
« bilingual learning experience with differing linguistic 
capabilities in both English and Spanish, the Oral 
• Language Arts program will reflect these differences. 

C. Organization 

1. Self-contained Classroom 

Availability of bilingual personnel will determine the 
model to be used in the first gj;ade room. 

I£ sufficient bilingual teachers can be recruited for 
the first grade, the instructional program will be 
identical in organization to the kindergarten program. 

2, Team-Teaching Approach 

If recruitment does not produce sufficient w-ilingual 
teachers for grade one, the available billnr,ual teachers 
In grade one will be used in a team-teaching approach. 



The First Crade Program 



Organization (continued) 

a* A bilingual and a non-Spanlah speaking teacher 
will be teamed up to provide for instruction as 
specified in program objecttlves* 

b« Children in the two classes being teamed will be 
assessed by the Second Language Teacher in terms 
of their language proficiency in both English and 
Spanish* 

(1) Hon-English speaking children and children 
with a very limited use of English will be 
groined for a half day of instruction; 

- Reading in Spanish 

- Science, Social Studies (bllingually) 

- English as a Second Language (£«S«L«) 

(2) Hon-Spanish speaking children and bilingual 
children will be grouped for a half day of 
instruction; 

- Reading in English 

- Social Studies^ Science in English 

- Spanish as a Second Language (S«S«LO 

(3) For the remainder of the day* the children 
in the two classes will be grouped into two 
heterogenous groups to receive instruction 
in; 

- Music 

• Mathematics 

- Physical Education 

- Language Arts 

Teacher Responsibilities in Team Teaching Approach 
1« Bilingual Teacher will 

a« Teach non-English speaking children 

- To read in Spanish 

- Content areas of Science and Social Studies 
bllingually 



II. 



The First Grade Program 

D. Teacher Responsibilities in Team Teaching Approach (continued) 
Teach heterogeneously grouped children billngually 

• Music of both cultures 

* Mathematics 

* Physical Education 
- Language Arts 

2. Hon-Spanish Speaking Teacher will 

a* Teach non*Spanish speaking children 

To read in English 
^ Content areas of Science and Social Studies 

in English 
« Spanish as a Second Language (with the 

assistance of the Second Language teacher » 

the paraprofessional aide and special F«L«E*S« 

materials.) 

b. Teach heterogeneously grouped children billngually 
with the assistance of the paraprofessional and 
parent volunteers. 

• Music (Spanish-speaking paretns and paraprofessional 
aide will be used to supplement records of stoigs 

in Spanish.) 

- Mathematics (Spanish-speaklng paraprofessional 
aides will assist teacher if necessary.) 

* Physical Education 

• Language Arts in English (Spanish speaking aides 
will assist and serve as models for the language 
arts program in Spanish.) 

E. Materials 

1. Reading ; 

Sullivan Programmed Reading (English) 

Laidlaw Series "Por El Mundo del Cuento y la Aventura 

(Spanish) 

2. Second Language 

a. F.L.E.S. Spanish materials ^ 

(Same as those selected for Kindergarten) 
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2a-inductive -generative approach: through listening to commi cation, 
perhaps of peers^ and attempting tlxe ney language in sittiations which 
call for the student to generate sentences - test his understanding • 
(the Wty native language is acquired) 

Includes direct association betv/een object, pictvire or action and 
word in second language • 

2b-Kieductive . - the cognitive code approach: through initial foriiial 

study and diialysis of grarjnatical structures, then applying them through-- 
examples, i.e. ans^rering questions, or transforming affirmative sentences 
to negative, declarative to interrogative, active to passive • 

;;-Gramiar j^an ^lation itethod 
Fonsial siiudy of rules of grammar and translation from first language 
to second, Bciphasis on reading in second language rather than using 
it for oral conimuni cation. 



13.0 caumiT AND SECOND MfGUAGE SKILLS SEQUENCE 
AL-H^ Language Skills Sequence 

(*Audiolingual Method: listening, speak^ig, reading and writing) 

I II 
Non Eng dom Eng dom 

students. students ^ 

^<^e V£<?ol. \l ' ^ ^ iti A in dom.B in 

* ^""^ lang second lang second 



lang 



lang 



0,= not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listening -spealcing 
-.^^ skills are learned: 
fl ^concurrently \dth ioninant lanr^^ane 
^listening-spealcing skills 

2- af ter a specified level of compe- 
tency achieved in li'stening-spealiing 
skills in clordnant lan^.uage 

3- a ^cif ied period c f time after 

li;^ 1 3ning-spea!:ing SiCills in vionincoit 
languap*« taught 



X 



13.1 IB 

IIB 



4- 
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13,2AIirI sequence followed: 
^HListening-spealdng proficiency 

precedes introduction of reading 

2-rieading is taught concurrently 
with listening-speaking skills 
Cj^eaming to read overlaps learning 

of listening-speaking skills /si, 
(^There is some overlap between ^ 
learning to read and to write ^/T^ 

13«3 Listening-speal:ing proficiency 
deterrained by; 

1- ueasvire of listening-speal:ing 
proficiency " ' 

2- info3rmal assessment by teacher 



13.^ lA 



IB L 4 

iiaTTT 

iibz;^ 



13.3 lA 

IIAT/*i 
IIBJlfT! 



to negative, declarative to xnteiTogative, active to passive. 



3H3ram iar Tr an slation Ilethod 
Ponaal study of rules of grammar and translation from first language 
to second. Qaphasis on reading in second lajiguage leather than using 
it for oral communication. 



13.0 BaHK/ilT AKB SECOND I/m'AGE SKILLS SEQUEWE 

AL-H^ Language Slcills Sequence 
(•^Audiolingual nethod: listening, spealcing, x 

I 

Non Eng dom 
stu dents^ 



see ^£«oi^ M 



}ading and writing) 
II 
Eng dom 

students 

A in dom B in A in dom B in 
lang second lang second 
lang lang 



0 ^ not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13»1 Second language listening-speaking 
^shills are learned; 
rlHconcuiTently with ioninant lanf^-uafie 
^listening-speaking sizills 

2- after a specified level of compe- 
tency achieved in listening-speald.ng 
skills in clordnant lanc:uage 

3- a specified period of time after 
listening-spea2:ing skills in donincnt 
lane:uap*« taught 



X 




13^j2ALrI sequence followed: 

n^istening-spealdng proficiency 

precedes introduction of reading 

2-rieading is taught concurrently 
^^^^with listening-spealdng slcills 
Cj^earning to read overlaps learning 
* of listening-speaking slcills 
(^There is some overlap between ^ 
learning to read and to write /T 

13*3 Listening-spealdng proficiency 
determined by: 

1 - measure of listening-spealcing 
proficiency 

2- informal assessment by teacher 

13«4. Second language reading slcills 
are learned: 

1 - concurrently with learning to read 
in dominant language 

2- after a specifiea xevel of dominant 
language reading competence 

^=5^chievement 



13.2 lA ^ H 
IB t| 4 

iibZ^S 



fol iCV 



r 3-^ specified period of time after 

IGarnint to read in doiiinaiit language 
(e.g. a specific grade) 
^.-before leai-jiinG to read in dominant 
languaije 

'vsb' Spoun\sV>* i.ow^WvN'^ cV>vV^re.vN *.c\w-tt.Uy 



!3.3 I A 



13.4 IB ^ 

IIB 3^ 
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Hon Eng dosi 
stud e nts 
A * B 
dom second 



II 
Enf don 
students 



:mge 13 



A . 
dora 



B • 
second 



long lang lang lang 



13.5 Tieading is introduced: 

A-individually, when child is rea^js 
or at a specific time during grade i'^Jk/ 

1 
2 
3 

13*6j:eading readiness is determined by: 
Q/test of reading readiness 
2-informal teacher assessment 



13*7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade 
4^in fourth grade . 

fifth grade ^ 

o^n sixth grade [2 

7-other (specify) 

13*8 Grade level academic achievement (math, science, etcO in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- fovirtli grade 

5- fif'O'i i^rade 

6- sixt/) ;;,Tade 

7- othar (specify) 



13.5 lA 

IB 




IIA 

IIB^ r\ 3 



13.6 IA_1_ 
IB_i_ 

IIA J 

13.7 l A h ^ 

iB^y^ 

13.8 IB 57 



U,0 li'ITEGrJlTIOW OF SECOND LAITOUAGE LEATiNING WITH OTHEU LEARNING: 
(mark all that apply) 

I = N-E 

dom 



students 



11= E 
dom 
students 



U,0 I ^.H 



1 -Second language learning is only a sep- 
arate subject for Ea^xish-spealdng stu- 
dents; the second language is not used 
as a modium of instruction for other 
subjt- .;us. 




^S^econd lajn^^age leaming is both a sep- 
arate subject and also a medium pf 
instruction for other subjects. 

3-Second language learning is always in- 
tegr<^tad vfith the learning of ooui'se 
content (snch as social studies) or as 
a medium of cognitive development. 



(4|j|^cademic content taught in the native 
^-\Language is used as the referential 



3 



13#6^^^eading readiness is determined by: 

Q/test of reading readiness , A X 13#6 IA_i 

2-infoimal teacher assessnent IB < 



IIA ^ _ 




13.7 Grade level i^eading is expected: 

1-in first grade 



2- in second grade 

3- in third grade 

Zij-in fourth grade 

(5^1n fifth ferade [ ^ 

^\xi sixth grade '^i /ftftP K6«i^-J 

7-other (specify) ^ I ^ 

13»8 Grade level academic achievement (math, science, etc.) in the 13#8 IB j 
SECOND language is expected: IIB.^Ji^ 

1- in tlie first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- fift i :£ra<?e 

6- sixti) {',Tade 

7- oth3r (specify) 

U.0 lUTEGllATION OP SECOND LAl^GUAGS LEATJIIKG WITH OTHER LEARNING: U.O 1 S 
(mark all that ap'oly) II 

I = N-E II = E 
dom dom 
s tudents s tudents 

1 -Second language learning is only a sep- 
arate subject for English-speaidng stu- 
dents; the second language is not used 

as a modium of instruction for other 

subj*- jus. 



2^econd la:ra<^^age learning is both a sep- 
arate subject aiid also a medium of y 
instruction for other subjects. A J\ 

3-Second language learning is always in- 
tegr^^ted with ttxe learning of course 
content (such as social studies) or as 

a medi\M of cognitive development. 

fjt^cademic content taught in the native 
^^anguage is used as the referential 

content of second language learning 
. (the same concept taught in the native 
language is taugnt in the second 

langu£ ,e). ^ ^ 

5-Different academic content is taught 
in tlie second language from that which 
is taught in the native language. 

* 0-not specified 

. 6-other (specif^O I j i I ^ ^ -L^ 

o jm4 la'rNa»>LO-fii«', c^^ vv^aiV-erw o4: ^K«*Hs, processes 



15.0 TREAH'iENT OF CHILD'S LANGUAGE: 



Non Eng. dom. 

students 



A -in dcaa. 
lang. 

1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard language 
aiming toward child's eventual 
control of the standard form. 

2- The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard form. 

3- Other (specify) ^ 

0-Not specified 

16.0 HATETJALS 

16.1 Reading Mater ials-l^^os 

Reading Materials are: (mark all that apply) 
(^5^inguistically based 

(llerrill or Miami Linguistic 

16.1 lA la 



B 2nd 
lang. 



II 

Eng. dom. 

students^ 
A 



Sng. 



B 2nd 
lang. 



15.0 l A hS 

_ iiA^Jy 

d IIB 



^ijllt/A.K ^readers, ITA, etc.) 



n^'^Jki 113 



l^^asal readefrs 
3-Dialect readers 



o:^ J '.lit 
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"^^qperience charts (stories 

dictated by children) j 

16.2 If some reading material is in 
the child's dialect, indicate how 
long it is used: 

l^rade 1 16.2 lA^ 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 5 
0-not specified 

(^'' 

16.3 The following are techniques and materials used for second language learning; 

0- none specified -- ' 

1 - pattern drills ^ , 

2- dia^og memorization , , ^ 

3- choral repetition _ 
^songs jci ^ 

^jprc-ra:.ned instinxction 

o-stories read to children _ 

^ AUDIO VIsa\L AIDES 

CZ^filns, filr.:strips ^ jjf 

8- flannel or magnetic ooards ^ 

9- realia, graphic displays 
^^^e cords, tapes 
(Tl>Listening centers 

12Haulti-media approach 
E^eriential s 



control of the standard form. 



2- The child language is corrected- 
the teacher points out errors and 

demonstrates the standard form, 

3- Other (specify) 

0-Not specified ^ -- - . 

16.1 Reading Materials-l^pos 

pjeading Materials are: (mark all that apply) ' ' 

(^^'^inguistically based H2oO moJ^Yia)^ 

(llerrill or lliami Linguistic y 

16.1 lA v& n;.j^ 113 



<i^l\'iyA.K ^readers, ITA etc.) 

f^^sBl read^s , ^ 

* — Uiclk^w 

3**Dialect readers «^ 

"^^ISbrperience charts (stories ^/ 

dictated l?y children) A ^ , 

16.2 If some reading material is in 
the child's dialect, indicate hov; 

long it is 'used: . ^ 

1 - Grade 1 ^t.2lX_j\(k TLL V) <C 

2- Grade 2 

3- Grade 3 
^■-Beyond Grade 5 
0-not specified 

16.3 The following are techniques and materials used for second language learning: 

0- none specified 

1 - pattern drills — . — 

2- diaZog meraorization ..^ 

3- choral repetition 

^ongs JcL ^ 

5JP^ccra:.^^ed instruction 

6-stories read to children » . 

^ AUDIO VISU.\L AIDES 

CZ>filn3, filr-:strips ✓ 

8- flannel or magnetic boards _ .....^ 

9- realia, graphic displays , , , 
^^•ecords, tapes i^ 

(^>Listening centers v< 

12- ^aultiHaedia approach 

E3q)eriential 5 

13- role picking 

14- puppetry 

1 SnBxperience charts „^ 

16- primary typewriter 

17- leaming through direct eoq^erience , 
with materials e.g. Montessori 

J^ctivity centers-chosen by child 
;-other (specify) 

Learning outside the classroom: 

20- field trips 

21- suggested TV programs 

22- ^thor (specify) 
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^cQPismoN, ADAmnoN^ and development of materials 



posinant Language - Language Arts 
A, Identification and review of existing materials 
Readers (Spanish) 

• Laldlav Bros. Publishing Co.: Palo Alto 
Pastor 9 Angeles • For El Hondo del Cuento v la 
Aventura Books 1-6 and pre*primers 

- Century Schoolbook Press: San Francisco 
Hurguia^ Theodore - Explorando Hawaii Books 1-3 

Library Readers (Spanish) 

- Laidlaw Bros. Publishing Co,: Palo Alto 
Puertas de la Luz Series Books 1*3 
Esta Era Una Vez Balo las Palmeras 

- Random Bouse: New York 1966 

- Nardelli^ Robert: Cat in the Hat Dictionary in 
Spanish 

- Seuss^ D: El Gato Ensoisbrerado 

- Eastman^ P.D.: Eres tu mi liama? 

- 6uraey» Eric & Nancy: El Rey. Los Ba tones y 
El Qneso 

- Perkins » Al: Vtajes del Doctor Doolittle 

- Lionnl^ Leo: Sutml 

- Palmer » Helen: Un Peg Fuera del Aeua 

• Heffeman Book Co.: Texas 

- Silvetas de Pro 

- Pequenos Libros de Oro > N. Series 

- Colecciones Aniinales Felices 

- Colecciones Hinos Felices 

- Lines Infantll 

- Harper Row Publishers; New York 

- Bonsally C: El Caso Del Forastero Hatabriento 

- Hoff ^ Sid: Danlellto y el Dinofiauro 

- Kessler, L.: Agui Viene el Ponchado 

- Sendaky M.: Oslto 

- Silmar^ M.E.: Teres Ita y las Orugas 

- National Textbook Corp. 

- Caughran, Mabel: Horas Encantadas 

• Alexander » Frances: Mother Goose on the Rto Grande 

- Tardy, Wm. T.: Bedtlce Stories tn Spanish 



ACQDISniON, ADm&TION, AND DEVELOPMENT OF MATERTA^ ^ 



Dominant Language • Language Arts (continued) 
A« Identification and review of existing materials 
Library Readers (Spanish^ - continued 

- Bowmar Pub« Corp« 

- Jimenez, Emma and Puncel, Conchlta: 

- Versltos Para Chlqultines 

- Juegos Heniques para Chiqultines 

- La Nina Que Celebra el Cuoqpleanos 
• La Senora Jones Es Hi Amiga 

- Sab«8 Que? 

- La Manzana es Roja 

- Afuera 

- Papa es Grande 

- Los Cuatro Sombreros de Benny 
^ Amlgos! Amigos! Amlgos! 

- Sosaeta 

- Coleccion .Fantasia Series 
Books 1^12 

- Joventud 

. - Carolina Series 
Books l->4 

- Bro-Dart Foundation 

- Project Leer (List of books in Spanish) 

Records and Slides (Spanish) 

- Show 'n Tell Picture Sound Programs 
Records 



-RCA - Discos "Disneylandia" Series 

- Blanca Nleve y los Slete Enanos 

- Pinocho 

- Dumbo 

- Peter Pan y Bambl 

- Los Cochlnltos 

- Pedro y el Lobe 
La Bella Durmlente 



^ 14c. 



ACQiriSITIOll, ABAPIATIOH, AMD DEVELOPMENT OP HATER] 



I, Dominant Language - Language Arts (continued) 

A. Identification and review of existing materials 

Readers (English^ 

-*!cGraw-Hlll: New York 

Buchanan, Cynthia and Sullivan, M. W.: 
Sullivan Pro gram Reading Series 
(Combines modem advances in structural 
.linguistic educational psychology and 
programming) 

Library Reader s (English^ 

Blair ; Mary , The . and Down Book . New York: 
Golden Press, 1964 
" Bradfield, Joan and Roger, The Big . Happy ABC. 
Raclne, His.: Whitman PublTrweS ""^ 

- Bradfield, Joan and Roger, Who are You? 
Racine, Wis.: Whitman Publ.»Co., 1966 

- Courtis and Hatters, Illustrated Golden Die 
tionar;^ for Younf* Readers . Hew York: Golden 
Press, 1965 

- Daref f , Hal , Pun With ABC and 123 . New York: 
Parents Magazine Press, 1965. An alphabet 
and counting book in rhyme. 

" D« Armand, Frances Dlloan, A Very . Very Special 
SS1» New York: Parents Mag. 1963 

" EMtman, P. D. , Are You Mother ? Beginner Books 
In English and Spanish. New York: Random House. 
1967 

" Elkln, Benjamin, Whj the Sun Was Late . New York: 
Parents Magazine Press, 1966 

" Greenleaf, Elizabeth, Who Wants to Nap? Mankato 
Minn.: Oddo Publ. Co., 1965. Story of a naughty 
calf who did not do what his mother told him to do. 

- Grey, Jane, The Turtle I-7ho Wanted to Run. . Mankato 
Minn.: Oddo Publ. Co., IS 65. Tony Turtle envies 
animals that can run and longs to do so himself. 

- Gurney, Nancy, The King, the jyice, and the Cheese . 
Beginner Books in English and Spanish. New York: 
Random Hous^, 1965 

- Haas, Dorothy, Maria . Everybody Has A Name . 
New York: Golden Press, 1966 - — - 

- Helnarth, Marilyn Clear, Bobby Bear Finds the 
jlaple Stif;ar. Mankato, Minn.: Oddo Fublishine 
Co., 1965 

" Howard, Nancy, The Billys Go To Town . New York: 
Parents Magazine Press, 1967 "~ 

Er|c 



ACQPISXTION, ADAmilON, AND DEVELOFMENX OF MATERIALS 



Dominant Language - Language Arts (continued) 

Identification and reviev of existing materials 
Library Readers (English) - continued 

- Jones 9 William E,, Going to Kindergarten. 
Hankato, Minn.: Oddo Publ. Co., 1965 

- Kaufman, Joe, Big and Little. New York, 
Golden Press, 1966 

- Lionnl, Leo, Sviicaxy. New tork: Random 
Bouse, 1963 

- Hassle, Diane, McGregor Was A Dog. New 
York: Parents Magazine Press, 1965 

- Moore, Lilian, The Magic Spectacles and 
Other EasyTo^Read Stories . New York, 
Parents Magazine Press, 1965 

- Palmer, Helen, A Fish Out of Water. 
Beginner Books in English and Spanish 
New York; Random House, 1967 

- Pape, Donna, Liz Dearly *s Silly Glasses . 
Mankato, Minn.: Oddo Publ« Co., 1965 

- Pape, Donna, Scientist Sam . Mankato, Minn. 
Oddo Publ. Co., 1965 ^ 

- Rockwell, Anne, Sally^s Caterpillar. New 
York: Western Publ. Co., 1966 

- Salazar , Violet , Squares Are Not Bad . New 
York: Western Publ. Co., 1967 

- Scarry, Richard, Best Word Book Ever . New 
York: Golden Press, 1963 

- Seuss, Dr. , The Cat In The Hat, Beginner 
Books in English and Spanish; New York: 
Random Eouse, 1967 

Records (English) 

- Bowmar Records Inc. 

The Best in Children's Literature 
Series I and II 

Pllmstrips (English) 

am 

• Eye Gate Bouse Inc« 

- Read and Tell - Set of 9 
(Cultivate Sel£*£xpression) 

- Fairy Talcs for the Prlinary Grades 
• Captain Good Speech and Mr. Musible 

(A Developmental Listening and Speech 
Improvement Series) 

- Reading Readiness - Set of 9 

- See and Tell* - Set of 9 

(Pittorial series - spark imagination, 
improve powers of observation and help 
them constructively with ingenious 



ACQDISIIIONy AD&mtlON^ AND DEVELOPMENT 07 MATERIALS 

Dominant Language - Language Arts (continued) 
A. Identification and review of existing materials 
Filmstrips (English) « continued 

• Bye Gate Bouse Inc« - continued 

• Social Studies Rhymes for the Very young 
Set of 9. (Filmstrips in Verse) 

- Mother Goose Village* Set of 9 

• Picture Stories for Reading Readiness 
Set oi 9 

• I Hear a Rhyme* Set of 8 

- McGraw-Hill 

• Talking Time Series, Sets I and II 
(Establishing Sound«Symbol Relationships) 

Tapes (English) 

• Sullivan Tapes for Reading - Reels 2«8 

B* Selection of Materials Appropriate in Present Form 

1, Sullivan Programmed Reading Series 
(Dominant Language English) 

2, Library Books (English) 

3, Library Books (Spanish) 

C* Selection of Adaptable Materials - SP^N^^^ti 

1* Laidlaw Readers - For El Mundo del Cuento ^ 
La Aventura 

2m Instructo-Flannel Board Visual Aids 
(Engli8h**Spanish) 

D. Determination of need for Material not vet in existence 

1« Basal readers « (Mexican-American Orientation) 
in Spanish 

2. Filmstrips - Sound-Symbol Relationships for 
Spanish 

3. Storybooks and records or tapes for independent 
listening enrichment activities in Spanish 

4« Lesson Outline for initial teaching of Sounds 
Symbol relationships in Spanish 



^mON. AD^TION. AND DEVEI^FMENI OF mERIAI^ 

D«lnant language - Language Arts (continued) 
B. Development of Adaptable Materials 

1. Terminology for ^-^ii of ^StHfcan terms) 
(Assure comprehension of Puerto rxc-u 

2. Lesson Outline ^<>',°;'»^:S*^:„^:S^b^^^^ 
initial teaching of Spanish S^^^^ 

tionships and samples ot toij-ww 

3. Tapes of Onomatopeic Method - (use to reteach 
or reinforce) 

4. Tapes of Library Book Stories 

r. Development of New Materials 

* Th.re is a need to look to coam«rcial companies 
for three major needs: 

1. Basal Readers (Mexican-American Orientation) 

2. Pilmstrips (for independent, small group 
viewing) 

3. s^orvbo6ks with Records for listening centers 



ACQDISXXION^ ABAmTION, AMD DEVELOEMEHI OP MATERIALS 



II« Second Language 

Identification and review of existing materials 
Spanish - Second Language 
Teaching Materials 

• D« C. Heath & Co. Boston. 1965 
Kunoz«Plaza» Cesar k. Getting to Know Spanish 

• Hatlonal Textbook Corp. F«L«E«S. 
Bishop^ Dorothy Sword. Spanish for Young 
Americans (A Structured » sequential program 
for Elementary School) 

^ HcGraw Hill Co. 1966 
Dorry^ Gertrude Nye. Gsmes for Second 
Language Learning 

Pictures 

• Visual Aids for F.L.E«S« 

Lauden^ Robert. Lingua Pics and Teaching 
Outline. San Diego City Schools 1963 

Pilmstrlp Kit with Records 

• Curtis Audio-Visual Materials 

Beginning Conversational Spanish Kit I» II» HI 

Records 

• Behavioral Research Lab. 1966 

• Paso a Paso (Record) 

(Nursery rhymes, riddles, short poems axid 
stories intended for children beginning 
the study of Spanish) 

• Sing and Speak Spanish. Albums iI^l-5 

English - Second Language 
Teaching Materials 

• State Dept. of Education. Teaching English 
Early. H200. 1968 (Intended for Primary 
Grade non^English speakers) 



ACQOISniON, ADikmilON, AND DEVELOPMENT OP KATERULS 



Urn Second Language • (continued) 

A« Identification and review of existing materials 
English - Second Language - (continued) 
Teaching Materials 

- Calexico Public Schools 

- Oonoleny» E. Teaching English As Second 
Languaee c/o Pupils of Foreign-born, 
Mexican Heritage 

^ Lesson Plans - Books X and II 

- McGrav Book Co« 1967 

Wheeler, Gonzales^ Let's Speak Spanish 
* Books 1-6 (A world-oriented program for 

ESL in the Elementary School. Designed 
to introduce English to children every- 
vhere whose native language is not 
English) 

- 6imCo« 

- Lancaster, Louise. Introducing English 
(An aural pre-reading program for 

Spanish-speaking pupils) 

Pilmstrip Kit with Records 

- Curtis Audio-Visual Materials 

Beginning Conversational English . Kit I, II, III 

B« Selection of Materials Appropriate in Present Pons 

Materials for Second Language instruction have 
not been selected. Insufficient time to preview 
and evaluate materials in section A for use. 

C« Selection of Adaptable Materials 

(To be done later) 

D. Determination of Need for Material not yet in existence 

(Depends on which materials are chosen from Section A) 

E. Development of Adaptable Materials 

(To be done later) 

ERiC "^^^l^W of New Materials 
(Do not know needs vet) 
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ACqOISniOH, ADAmTXOH. AND DEVEI/JHIEOT OP MATERIALS 

m. Culture and Heritage 

A. Identification and review of existing naterlals 

1. For Second Language - English 

Avaliaule materials used in regular kindergarten 
curriculum will be used for this purpose 

2, ?or Second Language - Spanish 

Records 

- Children's Songs of Mexico 
. Vanos a Cantar 

- Canclondtas para Chiqultlnes 

- Bomenaje a Crl-Crl 

- Mas Candones de el Grllllto Cantar 
. Cantos de las Posadas 

- Mexican Rhythms and Folk Dances 
• Juegos Infantlles 

- Jaegos Infantlles de Mexico 

- Ballet Polklorlco de Mexico 

3. For Second Language (Spanish and English) 

- Human Development Training Institute 
Methods in Human D evelopment 

Harold Bessell, Ph.D and Uvaldo H. Palomares, Ed.D. 
San Oicgo, Calif. 1967 

- Full size mirror in each classroom 

B. ' Selection of Materials Appropriate in Present Form 

1. Methods of Human Development 

2. Spanish Records listed In Section A 

3. Mirror 

C. Selection of Adaptable Materials 

1, Human Development materials will be used 
bllingually 

2 English materials relative to American culture 
and heritage will be used bllingually 



erJc 



page 15 

16.4^ The sources of Hon-English materials and textbooks are; ^6.aJ^1iaJL3 i 1^ 

(mark all that apply) ' / ' ' 

Qrnot specified 

Qyare written- ^ native spealcers of that language 

2- comii3e^ ^ially prepared and published in countries where 
N-E is the native language 

3- developed by the project^ 5 own bilingual staff 

i^-^eveloped by the staff of another bilingual project (specify which) 
Srdeveloped in conjenction with project parents 

©developed by or with members of N-EJ^T coramuni'ty; l^ir^lf ixVAVw caA. /'ftiW**^ 
7-are culturally appropriate for N^E culture X7^rX\ ±a V' ^ 1 

^(specify how this is deteimined) r^f^Tl? A^^^^f a.dd.Wov>Cil 

®are cross cultural CU.\Wally <^f ?^^r ^^^et^icU- 

^^commercially prepared and published in the U.S. 
QQj-are translations of U.S. texts^^ \ 

11- are coordinated with laaterials used m the regular subject 
curriculum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16. 5 1 
component are: 

0- not specified ^ ji 1 I 

1- xerox attached-page and document I p HO' H^ j ^€€^ K-CTOX A-iTacKea 

17.0 STUDENT GROUPING 



17*1 Student grouping; mixed or separated into dominant language 17.1 v &^j S 

groups: (mark gill that apply) ' 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 
2H3iixed for language learning 

3-mixed for some academic subject learning 

4.-mixe(l for non-academic learning? artj music, gym, health 

5- sepfiLrated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (speciiy) 
n.a. - (no studsnts) 

17.2 Students are grouped for lang-uage instruction: 17.2 c>? ^ 

(mark all that apply) A-more tlian ^ the time f B\ess than the time 

0-iot specified 
t total class 



2^3mall groups .specify size) tiS [ X 

5-individual instruction 



17.3 Criteria for gx*ouping: Students 

0- not specified I Non Eng II Eng dom ^lEng dom 

dom ScIT '** NaiT 

1- by age 

2- by native language 

(^by dominant language A<f^ JL^ 



5-by language proficiency 

(ex. level of reading skill), 
n.a. not applicable 
(no E.doVNEilT) 



18.0 TUTOPvING 



(specify hov, this is deter=nlned> Tl^^i'l'L Z '^.n "^""L^' ""'^ ^ 

cross odtural Cc^yWftlly app'-Of'-"J^,^i^v,. 

rsycoinmercially prepared and published in the U.S. 
QO^are translations of U.S. texts 

11 - are coordinated with materials used in the regular subject 
cxirricixLum 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in the language 16.5 I 
component are; 

0- not specified ^ ^ Ji | J 

1 - xerox attu.ched-page and document i /3 H P " H H 



17.0 STUDENT GROUPING 



17.1 Student grouping; mixed or separated into dominant language 17.1 ^J^i ^ 
groups; (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are ; 

1- alw^s mixed for all learning 

2- mixed for language learning 

3- iaixed for some academic subject learning 

4- mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
'^.ominant language groiqps 

( separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (sDecify) 
n.a. - (no l'£ studsnts) 

17.2 Students are grouped for language instruction: ^r>. 17.2 o? (2> 
(mark all that apply) A-more tlian ^ the time / B\ess than the time 
0-not specified 
Lrtotal class 



2^small groups (specify size) nj[ y 

^-individual instruction 

17.3 Criteria for grouping; Stud ents 

0- not specified I Non Eng II Eng dom ^lEn,^ dom 

dom aiT NSIT 

1- by age ^ 

2- by native language 

(3^by dominant language 

4-by language proficiency 

(ex. level of reading sliill) 

n.a. not applicable 

.(no ^l.dom/lIHIT) 

18.0 TUTORING 

118.1 Student Tutoring is; (mark all that apply) 18.1 ^ 

no-no t mentioned 

0- type is not specified 

1- inter-^thnlc(N*'®iT student tutors UiT students) 
^Scintra-ethnic (N-aiT student tutors N-HIT) , 
Q39^one by older cliildren (cross age) ^i^CiK ^cJ^Odi ^SrCta t^\1;3 

4- done by peers (same age) 0 

5- other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: I n ^ U 
tarea not specified 18.2 *i 

^inter-ethnic (IUZ7£ aide tutors KIT student) 
*in the acqusition of native language skills 
^in the acqusition of second language sl:ills 
jin other academic subjects 



er|c ^1 



18.3 Parent tutoring: (narlc all that apply) 
no-not mentioned 
O-lype not specified 
•Uinter-etlinic parent tutoring is used 
^intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 
7Hmterials are provided for use in home by parents 
8-other (specify) 

19.0 CUPiRICULltt.: PATTmS 

The stated curriculum pattern of the bilingual, project: 
l-Sxcept for inclusion of N-SIT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the ^ 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2-a non-graded classroom: pupils of different ages are 

grouped together during part of the school day 
St^flexible or modular scheduling 
all group instruction 
Sindividxmlized learning 
Jbpen classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and throtigh mass media i.e. TV, describe below: 
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20.0 COGNITIVE DEVELQRIENT 

20.1 Cognitive development in early childhood grades is fostered through: ^ u $ Q 
0.4ttethod not mentioned . 20.1, ,;? i 7,' f — 

1 - structured envirionment rich vdth materials child can manipulate 
order, compare, match for perceptual-motor development 

2- non-v%rbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction 

(5)labelins and discussion concepts related to tiiae, space, distance, 

/labeling and grouping actual objects to learn classification; 
^grouping objects with cojnmon attributes and labeling their 
^attributes (i.e. colors, sizes) 

/sjairect experience of processes of science through diccoveiy, using 
^materials rather than text^ active experimentation ghild with teacher's 

^5s_miidcJicc rather then tvir^chcr dcrionstration. ^^..^ iv,a+Tiintion 
(^5*irect experience of math through discover:^ rather than instruction 

7-other (specify or xerox) p. no. and document: 



7- naterials are provided for use in hone by parents 

8- other (specify) 

19.0 CURTJCULIftl PATTEiJlIS 19^0 ^ |3j 

ThQ stated curricviluEi pattern of ihe bilingual project : 
1 -Except for inclusion of N-EMT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program vAaich differ from traditional, tj/pical curri- 
culum such as: (mark all that app3^) 

2-a non-graded classroom: pupils of different ages are 
grouped togsther during part of the school day 
^rflexible or modular scheduling 
^ysmall group instruction 
^^^yindividualized learning 
(o^pen classroom 
Y-guided discovery and inquiary 

8- a cuiTiculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
e:q)eriences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELQRIEira 

20.1 Cognitive development in early childhood grades is fostered through: 

0- :iethod not mentioned 20.1 ^.5. C 

1 - ^structured envirionment rich vrith materials child can manipulate* ' * 
order, compare, match for YTefceptual-notor development 

2- hon-verbal materials, such as Ilontessori materials from which 
children can learn sensoiy discrimination, matching, seriation, 

^coxmting, addition, subtraction 

Q^abeling and discussion of concepts related to tine, space, distance, 
^sPosition 

^^^abeling and grouping actual objects to learn classification; 

grouping objects .with common attributes and labeling their 
^c^attributes (i.e. colors, sizes) 

(^5^iTect experience of processes of science through discoveiy, using 

materials rather than text; active experimentation ^ ^^^^^^ ^^.^j^ teacher^s 
x:^^^idcjico rather thai t.-chcr dc:.:onstration. 

[J^irect experience of math through discovery rather than instruction 
7-other (specify or xerox) p. 'no. and document: 



20.2 Cognitive development in later grades (grade and above) , , , ^ ^ 

0- method not mentioned , > .M.ftSw.. 

1 - specify or xerox p. no. and docuiaenf 
n.a.-no grade 4. or later grades 
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21.0 SSLF--.SSTM-I ^1 
Stated methods oLjrpiect^i>ene|>t„^^^^^ jplf-esteem: ; 

no-self -esteau not rentioned as an objective _ 

0- self-esteea is an objective but uethods not specifioa 
Teacher encourages pupil to verbally express his feelings. 

1 -through role-playing 

3ll^^?e-e:cperience approach: students dictate stories from 

their ovm experience 
Qteacher accepts, aclmowledges ideas and ^efi'^s 
Slteachcr encom-ages non-verbal expression of child's feelings 
through painting, nusic, dancing 
/^teachlr provides experiences in which the various ways that 
Wchildren act are accepted by the teacher, their actions are 
discussed, and the children are encouraged ^lot to iaa..e fun of 
"different" ws ■ ^ ^ 

7- teacher provides experiences leading to conpetency and 

success . , „ •T„^« -So 

8- teacher. provides experiences where occasional failure is 
aclmowledged as part of everyone's experience; second 

attempts are encouraged v , x " i.L-i 

pother (specify) (xepx^r svmaarize) docment pa^e^^^ 

Teac^JeTpro^Jes e^erienceWr pupil self-direction and acceptaiace of 

responsibility, such as: 

10-pupils act as tutors for other pupils 
■ll-DUxL3 have soae options in choice of curriculum 
ri?-pup-.ls choose activities from a variety of interest centers 
13-older puils participate in curriculum planning and/or 

. . u4upii?wite a bilingual nexvspaper fcr dissemination to the 

coianunity 

felTEGIES ivy . 22.0 ^ 

1- nie project mentions the following specific 3 carninf- strategics 
as important for reaching a particular ethno-linguistic group: 
(Lecifv or xerox) Document and Page no. 
kample: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom xvhere teacier partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit m a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



22.0 LEAi'JIIN 



23.0 BICULTUru\L COMPONENT 

23.1 Tnis program is: 
^bilingual alone 



23.1_!2r- 



(^teacher accepts, aclaiov/ledges ideac and reclin^a 
5-.teacher encourages non-verbal expression of child ^s feelings 
through painting, music, dancing 
fV)teacheT provides experiences in which the various ways that 
vl/children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to xiake fun of 
"different" \^ys 

7- teacher provides experiences leading to conpstency and ^ 
success 

8- teacher provide^ experiences where occasional failure is 
aclmowledged as part of everyone's e>q?erience; second 
attempts are encouraged 

^^other (specify) (xerflx^r summarise) document page # . rv\€^-k<^ 

(jS- Maa ic Ci r ci€-.(^ ft3clo»v.our€i -M^rvxa^xO^ y prvx t^^ i- 
Teacher provides experiences^ pupil self -direction and acceptance of 
responsibility, such as: 

10-pupils act as tutors for other pupils 
IJ-pails liave some options in choice of cvirriculum 
(J^pupils choose activities from a variety of interest centers 
13-older pulls participate in curriculum planning and/or 
development 

H-pupils write a bilingual newspaper for dissemination to the 
commvmity 



22.0 LEAPJIINtr^tATSGIES /3yM.U-l^wC^VK v>n,' 

Clevis 

l-The project mentions the following specific ]carrJ.nr^- strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) " Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



23.0 BICULTUrjUi COliPOHENT 

23.1 This program is: 

1<rbilingiial alone 
(^^oilingual and bicultural 
^-bilingual and multicultural 

0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia, crafts of both cultures are exhibited in 
the classrocaa 

6- language and cxiltural content are integrated 

7- other ^specify) 




ArrECTIVE OOHUH: ACHItVIHElrt »tCORO 
Periwl Reaction : 

1. R*.pond. m 4 pcltlve .ff.ctlon from .dult.GGI] 
(«) to affection froa p«eri LJLJLJ/'*' ^-^ 

(c to lndlvldu.ll»«d potltlvt relnforceaent UUu-l 
id) to frlcnd.hlpOGD (•). to .ucceMGGQ 

2. Making choices freely. r-r— (* 

3. Evaluating and revising choices conttructlv.ly 

4*. Oemonttratet Independence and .elf-rnlUncDDQ 
5. Enjoya academic challenge.QCDCD 

B. Participation and Int eraction; 

1. Listens attentively to others. 

groupCOD (d) m class dlscu.slonDCXD 

3 Freely asks pertinent questions. 

(a) ofadult.ma of other chlldrenQDC^^^ 

4. Freely conr»unlcateS Ideas, problems, feelings and need..„,_^_ 

5. Enjoys active participation In group and class activities . 

(f) readlngQCXD 

o«r.onstrares leadership potential. freely asauaes 

(a) accepts opportunities to leadQQLJ Vt>; ireeiy 
leadership rcleQ(ZO 

C. Prohlwn'SolvlnR : _ ^ 

1. Views problems In objective, realistic and tolerant terms.LX^\_ 
7 Constructively utilizes available resources. 

Z. const ruciixe 7 .r-rnr"! (b) human resourcesL^OLJ 

(a) classroom raateri^ULJ n — 1 ^ ' 

(c) personal initiative 
3 Actively participates In problem-aolvlng activities. ^ 

U) Individual lyCXDG (b) as a group .nember 

YEAOIER CilMMENTS: 



Form HIF -lO-'O 
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23.2 Cross-cultural awareness;'^ ^ , . ^ 

If project Lientions specific values or nodes of oehavior oi 
N-SIT cTilture, please suixiiarizc below:^ (or attach xeroxj 

found in document . . , , > 'P^S^ ^ — 

0-not mentioned 



23.3 1-if project mentions efforts to decrease etiinocentrisn in 23.3^ 
either or both groups, describe below: (or xerox-docuiaent page/^5^} 



0-none mentioned 



23.U In the bicultural compenent laiowledge of the F-HIT culture 23.4. ^fZl^ 

involves (mar:: all that apply) 

0- no bicvdtural component mentioned 

1- Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 

movQoients ^ x -i. x- + 

2- Historical-cultural heritage of the past— contributions to art 

and science ^ 

3- ^Deep^ cult\ire: family patterns and contemporar/ way ol iiie. 
^-Itemization of surface aspects of a countiy— geofraphy, dates 

of holidays etc. 

5- A specific culture only e.g. one Indiai: tribe o • i 

6- Various cultures of sane ethnic/linguistic group (i.e. bpaiiisli- 
speaking peoples) 

7- A third culttore different frora NSiT or HE 

8- Other (specify) 

See >cero^ 



23.5 American culture is defined: 

0- not specified 

1 - narrowly: priroarily Anglo-Sa^on orientation 

2- broadly: etlinic pluralisr^ of /^ericaj— multicultural 
contributions of various ethnic groups discussed 

3- other(indicate document and page number for xero::) or 
elaborate in your o\m v/ords 



23,5 h S _ 



24.0 COliiUillTY caiPOKEMT 

24,, 1 Bilingual libraries are provided for: 24#1 — ttO ^ 

0- group not specified 

1 - project children 

2- adults of ihe project community 

3- teachers 



23.3 1-if p$^oject nehtions efforts to decrease etlinocentrisn in F'h^- 
either or both groups, describe below: {or xerox-docuaent page/#) 
0-none mentioned 



d^N/eJlop a tos^o6i)o\i Veen Ou-Vl©oK or\ li 



23.4. In the bicultural conpenent loiowledge of the M-HIT culture 23. 4 
involves (marl: all that apply) 

0- no bicultiiral component mentioned 

1 - Humanistic aspects of cultiire: ideals and values, literature 
(oral or written), achievement of particxilar people or politcal 
movements 

2- Piistorical-cultural hexoiage of the past—contributions to art 
and science 

3- *Deep^ culture: family patterns and contemporary \/ay of life. 
^.-Itemization of surface aspects of a country— geofraphj^, dates 

of holidays etc. 

5- A specific culture only e.g. one Indiai; tribe 

6- Various cultures of same ethnic/linguistic group (i.e# Spanish- 
5p^al:ing peoples) 

7- A third -culture different from NSiT or HIT 

8- Other (specify) 

^^e ^ero^ -b 



23.5 Anerican culture is defined: 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: etlmic pluralism of America— multicultural 
contributions of various ethnic groups discursed 

3- 0 ther( indicate document and page number for xerox) or 
elaborate in yoia* ovm words 



23.5 h S 



24.0 COlIiiUillTY CQtiPOKEfIT ' 

24.. 1 Bilingual libraries are provided for: 24.1. 

0- group not specified 

1 - project children 

2- ad\alts of the project community 

3- teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: 2A#2^_ALfl. 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 



dSIRUCIIONAL PROGRAM 

Culture and Heritage 

A« Develop an appreciation of the culture and heritage 
of the dominant language by: 

1« Celebrating special days in dominant language 
culture 

2« Listening to stories 

• about special day celebrations 

• about children of dominant language culture 

• about legends and folktales of dominant language 
culture 

- about people from dominant language culture vho 
have made special contribution to society 

• about historical heroes of dominant language' 
culture 

3« Observing and discussing works of art in many forms 

4« Participating In games of dominant language culture 

5« Learning simple dances typical of dominant language 
culture 

6« Enjoying music of dominant language in creative 
rhythmic activities 

7« Listening to children's records and tapes of songs 
sung In dominant language ^ 

IE 

8« Learning poems , stories » finger plays f and simple 
sbymes in dominant language 

9. Visiting local historical places of interest 

10. Enjoying slides, filmstrips, and films of country 
of dominant language 

11. Inviting people from dominant language group who 
are well known and/or successful to visit with 
children 

B« Second Language - Culture and Heritage 

Same type activities as listed in A section to develop an 
appreciation of the culture and heritage of the Second 
Language 

Note: Where verbal communication is necessary to develop umier- 
standing^ activity will be taught fllmqually* 

A 



mSTRUCIIOlOLL PROGRAM 



XIX. Culture and Heritage (continued) 
Self Concept 

Self realization does not occur by chance. We 

need to provide a carefully planned program of 

activities to assure personal effectiveness to 

go along vlth the academic program. 

Lesson sessions which provide develoiHnental 

opportunities in three areas demonstrated to be 

of critical significance In the acquisition of 

personal effectiveness will inclade: 
• ^^^^^^^^"^ 

I. First Principles of Effective Conmnlcation; 
Promote Awareness 

The aware perception » reception^ and trans* 
mlsslon of one*s own and other peoples *s feelings ^ 
thoughts y and behavior 

2* First Principles of Mastery : Foster Self* 
Confidence 

Mastery ingrains a feeling of capability. 
Socially reinforcing remarks of the teacher 
assures a growing sense of self»conf Idence 

3. First Principles of Effective Socialization; 
Developing Skills for Inter^Personal Sncurttv . 
Presentation of structured social interactions 
promotes the acquisition in each child of a 
. first hand appreciation of the causes and 

effects in interpersonal behavior 
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2iV. 3 Provision is made by the school for infornins the Pf^ents 2U.3j.^Zjl^j^^^ 

and coinnimity about the prograii through: (Marl: all that apply) 
0-r.ethod not specified 

no-no provision for informing c^iaaunity nnr^r^o, ro^f 

Q)flL bilingual newsletter -(vri+i^^N^^^^'^^^^Y ft^^'^^^^ ^ - 

2-OL monolingual newsletter rsic^r-i^^ %wSr%a.t^isVs ^^^^JSEI^ 

3.navs sent to mass mediai^ dwdoftd TVSe^^^-S » K ;>pats>3i> 1 r-^ ft^^*^ 

A-if articles included with project, check A 

^bilingual fliers sent home 

2>fonaal meetings 

Z-infomal meetings open to entire comiaunity 
^neetings conducted in both languages 

9- home visits 

10- other (specify) 

11- project director personally involved in program 

^.dissemination, specify how I 14% <^ 



Comiuunity involvement in the formulation of school policies o > / I 9 / Z 

and programs is sought throxigh: - W 

0-type not specified 

j^-not soiight 

'@e:dsting comraunity groups working with program 

2-bilingual questionnaires 
^3^Q!munity-school staff committees 
^&comiiiunity advisory groups 

>-f onnal meetins open to the entire community 

6- informal meetings with community groups 

7- other (specify) ^ ^ 

8- .project director personally seeks involvement of coramunit> 

in program, specify how * U/a L a^Ui^hI 

^VUde^V UJc^AL cut^Vas f^^'^!^ allege J^t^^nte 

24.5 The school keeps infomed about community interests, events and ^ ^ 

problems through: , , ^ , — ' ^ 

no-no mention of school seeking to be infolded about community 
l-mee tings open to the entire coromunity conducted m both C p O 

lar.^ges 

(2)-ccr.iAunity representatives to the school 
^^^U.^ngual questionnaire sent to the home 

il-home visits by school personnel 

5-other (specify) 

0-method net specified - ^ 




* 2/6^1^ 
24.6 The pchool is open to the community through: — ^ 

0-not mentioned 

AC-school is not open to comii\unity for .couimunity use 
G^opening school facilities to the community at large for use 

after school hours and on weekends 
(2)-providing adult education courses 

nr^r^'^M^^.U^ VV^*. school aS<C COW>m^ni + / 



L-*-xni uiTicix iiieeoingt; open to entire corLr.un; ty 
l^neetings conducted in both langtiages 

9- homG visits 

10- other (spocify) 

11- project director personally involved in program 
.^-;::::Ndissemination. specify hou 

Community involvement in the formulation of school policies 

and programs is sought thro\:tgh: 21 A I 3 *^ 9 I 

0-type not specified ' ^ 

no-no t sought 

Qyescisting comr;iunity groups working with program 

f ilingual questionnaires 
ommuni-ty-school staff committees 
ommunity advisory groups.^ 
ormal meetins open to the entire community 
6~infor3aial meetings with community gi'oups 

7- other (specify) 

8- project director personally seelcs involvement of community 
^^n program. s^Decifyhoi^ 

<Spjp Y^rvb oc^ clS aides ani iresou.r-c«^ persot^s; ki^k ^ckobl 

2^.5 The school keeps informed about community interests, events and 

problems through: Lm.. 5 g?| 3 

no-no mention of school seeking to be informed about community ^ t— 



1 -meetings open to the entire community conducted in both C ST 3) 

languages P 
^ccvmunity representatives to the school 
J/bilingual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method not specified ^ 
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24... 6 The school is open to the community tlirough: 24.6 ^ 

0- not mentioned ^ 
J9^-school is not open to community for coioiiiunity use 

Vl^opening school facilities to the community at large for use 

after school hours and on weel:ends 
©•providing adult education courses 

3 - other (specify) 

plav\3 +D ^'(J^veloya \)r\^ ScJkoo^ as A. Cov»miA^ntiy 

25*0 riPjlCT EVALUATION 

25*1 Project mentions description or dissemination of the bilingual o 
program through: ^ 25.1 " Xj ^ 

1- newspaper articles ' . ' 

©'I'adio programs * 
^TV programs 

4- video-tapes 

5- films 

6- visitors to observe the program 



COMMDNIK INVOLVIMEOT' 



II. Advisory (continued) 



• Assist in evaluating programs Implemented 

- Provide resource personnel for orientation of school 
staff to community 

• Provide liaison between school and community at large 

- AssiJt in recruitmeat of the personn> 1 for the 
bilingual program. 



Parents will be encouraged to volunteer their time 
and services to assist the bilingual teachers in 
the classroom 

Parent volunteers will be utilized: 

. ^ To provide Individual tutoring In Spanish 

b. To participate in developing an appreciation 
of the Mexican-American culture and heritage 
through: 



- sharing songs in Spanish 

- telling stories in Spanish 

- teaching finger plays 

- teaching simple dances 

• accompanying children on the guitar 

- sharing arts and crafts of Mexico 
with children 

- assisting teacher with small group 
activities 

- accompanying children in "walking trips" 
around the school community 



Parents will be encouraged to visit the schools to 
observe the implementation of bilingual instruction. 
They will be encouraged to ask questions and to of fe 
suggestions for the enrichment of the program. 



III* Parents of Target Population 



A* Instruction 



!• Classroom 



2* Observation 




COMMDNITy INVOLVEMENT 



II. Parents of Target Population (continued) 
3. Home Reinforcement 

^^J*"i»»8"al parent-education teacher at each school 
will work with the home to help parents to reinforce 
Skills basic to success in school. Areas of special 
attention will include; ^feciax 

- what parents can do to help their children 
develop auditory discrinination skills 

- what parents can do to help their children 
develop visual discrimination skills 

- what parents can do to help their children 
expand their comprehension and speaking 
vocabularies in the dominant language 

- what parents can do to develop in children 
an interest in books 

- what parents can do to. prepare their children 
for the formal school experience 

- what parents can do to develop in children a 
positive attitude toward learning a second 
language, etc. 

^- Aaalt Educatlorf^opses (dominant "and second language 

^rents of non-English speaking children who may 
wish to learn English as a second language will 
be able to do so through the Adult Community 
component of this program. Provisions will be 
■ade so that these classes can be held at the 
local elementary school for the convenience of 
the parents, at no cost to the project. 

Parents of non-Spanish speaking children who may 
wish to learn Spanish as a second language will 
also have an opportunity to attend classes at the 
local elementary school, through the Adult Education 
Division, at no cost to the prpject. 

B. Parttetoatton 

Of major emphasis in all the schools of the project 
will be the bilingual aspects o£ all of its activities 
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i ;;. Success and Failure in meeting perfo rmance objectives; 

1. Evaluation plan: 

• ' The evaluation of the cotrmunity's involvement consisted of board 
oinules, (in English and Spanish), staff- correspondence with board 
members, record of attendance at board meetings, phone conversations* 
with individual parents, and the parents' questionnaires form #703B. 

2. Results: 
Successes 

1. Increased classroom visitation by parents in the community. 

2. Increased awareness of program through parent meetings, bulletins 
to parents, news releases in local papers, and over \\ hours of 
television coverage and radio. 

3. Community representatives have been involved in the Staff Develop- 
ment activities throughout the year. 

• 4. Project parents are involved in screening and interviewing teachers 

and aides. 

5. Project parents are assisting the curriculum supervisor, visiting 
Classrooms on a regular basis, and in suggesting direction on 
observable needs. 

6. Parent involvement^ in teacher recruitment through meetings with: 
(a) Board members, (b) Superintendent in charge of personnel, 
(c) College Dean of Students. 

7. Meetings oL parents with project staff, teachers and principal 
in development and approval of continuation grant. 




8. Non-English speaking parents are actively participating in the 
i Bilingual-Bicultural Meetings, because all the meetings have 

.Veen condncted bilingually. 
Failures ; 

1. Individual schools need to increase parent-school communication. 

2. Broade.r representation of community is nee-Jed. 

3. Need forTiore parent volunteering in progri.ras. 

4. Need for more parent visitation in classrooms. 

5. 'The Board has not completed its own goal-setting or establish- 
ment of criteria of success. 

Conclusions : 

There has been significant involvement of parents in meaningful activities 
related to the implementation, development, and improvement of the 
Bilingual-Bicultural Program. 
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25*2 Project's impact: 

1 - Project mentions that other classes in the school, but 
not in the program have piclced up methods or ii:aterial from 
the bilingual program 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro^'ect mentions tliat a University has instituted teacher 
training courses in bilingual education to meet staff devel- 

26.0 ?.OLE OF EVia.UATO:v^;:>^^**^ ^ f^Jpl^iCipaVHc iw T%+»<.SCL ^+iv^V 



26.1 Evaluator has field tested, on a group of children who are of 
the same language, culture and grade levels as the children in 
the bilingual program; 

0- not mentioned 

1 - published measures . 

2- staff developed measures 

3- staff translations of published measures 
A-staff adaptations of published measui-es 

26.2 Evaluator has personally observed students in the program: 

0-not mentioned 

Jitp-never . 
(Tyonce or tv/ice during the year OcV l*tCtS ^ 

2- more than tidce 

3- regularly 
A-other (specify) 

26.3 Evaluator has met with teachers: 

0-not mentioned 
?-never 



26.1 n 5 



26.2 



26.3 L 



l4once or tvdce during year 
«!-4iore than tvdce 
3-regiilarly 
A-other (specify) 



27.0 EVALUATIOK PROCEDUrjS 
27.1 



O-hot specified ^ 7 0^ 

C3>A comparison -group has been chosen %f«t.'^"^<^l>owc\\r\ 
2-A comparison group will be chosen ^^cct-d 



27.1 



27.2 Q-not specified (marl: all that apply) 

Q>Pre- tests have been given to project group or sample 
2- « will be " " 

(^ost-tests have been given to project group or sample 
4^ " will be " " 

^ 5-Pre-tests have been given to comparison gi-oup 
■ 6- " will be " " 

7- Post-tests have been given to comparison group 

8- " will be " " 
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C. e..^^o«cA« and Failure In Meeting Performance Objectives ^ 
()ia€$Hon 1- Evaluation pla n: 

a^.O ■ As planned, children who were identified as English dominant were pre- 

tested with the Apell Test in October, 1970, and post-tested in 
\ ' March, 1971. Ihese results will be summarized and submitted as soon 

as they are available to us. 

Children who were identified as Spanish dominant were pre and post- 
tested with t'ue Spanish language version of the Boehm Test. These • 
results will also be submitted as soon as they are available to us. | 
Since neither of these tests taps the orkl language usage variable | j 

considered so important in language development, we developed a three » ' 

part teacher rating scale covering English and Spanish oral language ^ 
usage. This is not a formal "test", but rather a descriptive rating | 
scale. ^ t 
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